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 The purpose of this study was to investigate the developmental experiences of 
Louisiana high-school-aged 4-H youth who volunteer as counselors at Louisiana 4-H summer 
camps. A total of 288 counselors from 10 different camping sessions participated in the study 
from June through August of the summer of 2006.  
 The Youth Experiences Survey 2.0 and Developmental Experience Survey were utilized 
to measure the personal characteristics and developmental experiences of 4-H camp counselors. 
The Youth Experiences Survey 2.0 was developed by Hansen and Larson of the University of 
Illinois, Urbana-Champaign and the Developmental Experience Survey was developed by the 
researcher.  
Results from the study showed that Louisiana 4-H summer camp counselors are active 
4-H club participants, in 4-H leadership activities, at the club, parish, and state level. Counselors 
indicated that the highest-level of experiences occurred in the areas of Teamwork and Social 
Skills, Positive Relationships, Diverse Peer Relationships, Time Management, Leadership and 
Responsibility, Effort, Problem Solving, and Initiative Experiences.  
Results from the study showed that black counselors had higher-level experiences in all 
positive and negative aspects of the camping experience. Results showed participation in 
perceived 4-H leadership and life skill activities had a positive association with Positive 
Relationships and Prosocial Norms. As counselors attended more hours of camp counselor 
training, they reported higher-level experiences in problem solving areas. In addition, multiple 
regression analysis showed that ethnicity explained a small amount of the variance in all 
constructs measured by the Youth Experience Survey 2.0: black counselors had higher-level 
experiences in all constructs measured. Gender also explained a small amount of the variance in 
three constructs revealing that females had higher-level experiences in the areas of Positive 
xii 
Relationship and Teamwork and Social Skills and males had higher-level experiences in the 
areas relating to Negative Experiences. 
 The findings from this study showed that serving as a 4-H camp counselor led to 
significant positive experiences in the areas of Teamwork and Social Skills, Positive 
Relationships, Diverse Peer Relationships, Leadership and Responsibility and Initiative 
Experiences. These finding may enhance counselors’ ability to develop positive leadership and 
life skills that will be valuable tools in their futures. 
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CHAPTER ONE: INTRODUCTION 
 The Louisiana State University Agricultural Center (LSU AgCenter) 4-H Youth 
Development Program is a youth-serving program noted for positively developing Louisiana’s 
youth potential (Burnett, Johnson, & Hebert, 2000; Phelps, 2004; Sarver, Johnson, & Verma, 
2000; Waguespack 1988).  These virtues are taught and delivered to 4-H club members through a 
wide variety of avenues, one of the greatest being the LSU AgCenter and Louisiana 4-H camping 
programs.  Louisiana 4-H agents perceived 4-H camp as the highest rated educational value of 
Louisiana 4-H activities (Burnett et al. 2000). Camping programs are one of the tools used by 
4-H and other organizations across America to provide youth with the experiences needed to 
develop positive life skills and establish leadership traits in every youth that participates 
(Forsythe, Matysik, & Nelson 2004; Garst & Bruce, 2003; McNeely, 2004).  
 Due to the immense need for positive leaders in America today, youth development 
organizations must strive to employ numerous life skill and leadership activities that enable 
youth to develop and practice these skills (Damon, 2004; Dworkin, Larson, & Hansen, 2003; 
Hansen, Larson, & Dworkin, 2003; Small & Memmo, 2004). The 4-H camp counselor 
experience allows youth the opportunity to learn and practice these life-long skills, while in 
addition serving as a mentor and role model to younger youth, all while respecting and working 
along with peers of different cultures and demographics (Forsythe et al. 2004). Furthermore, it 
gives counselors the ability to learn from agents and leaders and lead younger youth, thus 
enabling them to both give direction in life and take direction, a powerful two-way 
communication skill that must be attained. The youth that serve in this capacity as summer camp 
counselors are viewed as adults (Lee & Murdock, 2001); therefore, every effort to enhance their 
abilities to serve as counselors should be evaluated by 4-H staff, and findings should be 
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interpreted to provide better quality training opportunities to prepare these youth that serve as 
camp counselors.  
 As a youth-serving organization, the LSU AgCenter and Louisiana 4-H must commit to 
providing quality programs to meet the needs and demands of youth. It is assumed that youth 
who often are designated as counselors are chosen due to their keen ability to lead and standout 
above other youth. Therefore, it makes sense and is safe to say 4-H camping programs are used 
as a way to educate and entertain younger youth (Burnett et al. 2000). However, it is a way of 
developing, instilling, and enhancing the basic life skills in 4-H camp counselors, who will one-
day develop into leadership-driven and service-minded leaders of society (Forsythe et al. 2004; 
Garst & Bruce, 2003; McNeely, 2004). In addition, in order for 4-H to continue making claims 
of quality programming to the public, evidence must continually be provided that supports this 
claim. As 4-H continues to allocate local, state, federal, governmental, and private funds to 
advance the mission and goals of 4-H camping programs, 4-H must begin to demonstrate the 
impacts these camps have on youth. This study will not only look to investigate these claims and 
provide evidence to stakeholders of its success, it will also aid in providing extension and youth 
development professionals insight into the strengths and weaknesses of the 4-H camping 
programs on the developmental experiences of high-school-aged youth. This will allow 
Louisiana 4-H and other youth serving organizations to continue to enhance the life skill 
development of youth serving as camp counselors and volunteers. 
The history of overnight youth camping dates back to 1861 in Washington, Connecticut, 
when Frederick Gunn began a two-week camping program for male youth to teach outdoor 
survival skills (American Camping Association [ACA], 2006). Youth organizations began 
camping programs in 1874 when the first YWCA camp was established in Asbury Park, 
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Pennsylvania.  The Boy Scouts, an organization known for their camping experiences, began 
camping programs in 1910 in Silver Bay, New York.  4-H camping programs can be traced back 
to 1915 when the first county camp was conducted in Virginia (Meadows, 1997).  In Louisiana, 
4-H camping was initiated in 1922 in Grant Parish with tents beneath a canopy of trees. In 1935, 
Rufus Walker donated 10 acres to be developed into a youth camping facility, and Camp Grant 
Walker officially became a state 4-H Camp. In 1947, the State of Louisiana Department of 
Public Works called Camp Grant Walker “The Largest 4-H Camp in the World”; in that year, it 
was also recognized as the first permanent 4-H club camp in the South (J. Jones, Personal 
Communication, March 7, 2006). Since this time, Louisiana has used camping programs to reach 
thousands of youth every year.  
 Louisiana 4-H offers overnight camping programs to youth of every age at different times 
throughout the year. Every summer, elementary aged youth will participate in a five-day summer 
camp at Camp Grant Walker in Pollock, LA. Last year 4,032 campers attended the summer camp 
(2005 4-H Camp Grant Walker Racial Breakdown Report).  Every spring middle school youth 
11 through 12 years of age attend Challenge Camp, which is a two-day camp aimed to develop 
teamwork and leadership skills in middle school youth. These camps are hosted in different 
regions across the state implemented by local 4-H agents (4-H Challenge Camp, 2006). For high-
school-aged youth, 4-H University is held on the Louisiana State University campus every 
summer for four days and three nights (4-H U, 2006). This program is designed to make youth 
apply the knowledge they have learned throughout the year in different projects; it is also a four-
day event that challenges youth’s social, emotional, interpersonal, and leadership skills.  Last 
year 1,626 youth participated in 4-H University (4-H U, 2006). The 4-H Junior Leadership 
Conference, also offered in the spring, is also a camp designed for high-school-aged 4-H 
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members (Junior Leadership Conference Impact Report). This camp is perceived by 4-H staff as 
a weekend dedicated to empowering youth to become more leadership-oriented by strengthening 
life skills through role-playing, development and implementation of programs, and goal-setting 
sessions (Junior Leadership Conference Impact Report). By utilizing these camping programs, 
Louisiana 4-H feels it can more effectively concentrate their efforts on positive youth 
development. By focusing on positive youth development fundamentals, 4-H can aim their 
attention on making youth more productive members of the communities and spend less time 
focusing on problems or risks (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2004; Damon, 
2004; Small & Memmo, 2004).  
 In 1997, the American Camping Association, a national camping accreditation 
organization, placed a greater emphasis on integrating youth development outcomes into all 
facets of the camping experience (ACA, 2006). This was facilitated because research conducted 
in the mid 1990’s in schools across the U.S. indicated that youth needed positive experiences, 
relationships, opportunities for personal growth, and personal qualities to become responsible, 
caring, and healthy (ACA, 2006). Therefore, with a push from the ACA, camping programs 
across America are shifting from recreational and luxury programs to educational and 
developmental opportunities for youth. (ACA, 2006). 
 The researcher views Louisiana 4-H summer camp as a very traditional camp that has 
maintained a standard format for the past several decades.  Based on recent state 4-H enrollment 
reports, there is an evident need for change. This is based upon a growing trend of decreasing 
retention rates in 4-H programs (Harder, Lamm, Lamm, Rose, & Rask, 2005).  Starting in 2006, 
Louisiana 4-H camp will transition from an educational learning camp with a rotational-program 
format to offering educational tracks that will allow concentrated learning in one specific area.  
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The tracks being offered in the 2006 summer will be Outdoor Adventures, Food and Fitness, 
Technology, Dramatic Arts, and Nature (4-H Summer Camp ‘06). Youth will have the option to 
decide which track they participate in by preselecting a track before arriving at camp.  By 
shifting to this format, youth attending should attain more information in areas of concentration 
that is relevant to their likes and needs.  
 Although research has been conducted on 4-H programs and youth development, very 
few of these studies have been aimed directly at camping programs (Astroth, 1996; Boyd, 
Herring, & Briers, 1992; Burnett, et al. 2000; Harder, et al. 2005; Lerner & Lerner et al. 2005). 
Most camping studies that have been conducted evaluated the participants’ satisfaction along 
with camp improvement and camp program development (Dworken, 2001).  In addition, studies 
that have been conducted at 4-H camps have centered on elementary and middle schools youth.  
Forsythe et al. (2004) stated, “To date, the majority of evaluations regarding camp programs 
have focused on satisfaction and life skill development in elementary and middle school aged 
campers” (p. 1). This validates the need for not only additional quality research on 4-H camps 
but also research relevant to leadership development and positive experience among high-school-
aged counselors.   
 Total Louisiana 4-H enrollment numbers statewide have been on a decreasing trend since 
2002; however, the total number of grades 10-12 youth has remained about 12%-13% of total 
4-H participants since 2001(2001-2002, 2002-2003, 2003-2004, 2004-2005 Fact Sheet Youth in 
Louisiana 4-H). As the Louisiana 4-H Fact sheet showed, enrollment for 4-H club members 
participating in grades 10-12 increased by 1,864 from 2003-2004 to the 2004-2005 club year. As 
senior level club enrollment increased, all other ages and grade levels went down. This is not 
only the case in Louisiana but in several states across the U.S. (Harder et al. 2005). Therefore, by 
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evaluating credible programs and attractive youth development opportunities, 4-H programs may 
begin to attract new members and maintain current members.  
While Louisiana high-school-aged youth participants are on a rise, they still comprise the 
smallest sector of youth in the Louisiana 4-H program. With the wide range of clubs, 
curriculums, after school activities, project clubs, and programs available for youth to participate 
in at every level of 4-H, one component that each 4-H program should strive to provide is an 
environment for positive youth development. This concept will develop a better setting for 
leadership and life skills development that 4-H is noted for (Astroth, 1996; Boyd, et al. 1992; 
Ferrari, Hogue, & Scheer, 2004; Fox, Schroeder, & Lodl, 2003; Kloen & Rinehart, 1998; Miller 
& Bowen, 1993; Seevers  &, Dormody1995).  
 In 2005, the Camp Grant Walker facility hosted 4,255 campers, counselors, and adults 
during the summer camping program (2005 4-H Camp Grant Walker Racial Breakdown Report).  
Of this number, 278 were high-school-aged volunteer counselors between the ages of 13-19. 
This number comprised only 6.5% of the total camping numbers; however, this group is 
responsible for delivering positive camping programs and facilitating the camping experience for 
3,754 younger 4-H youth that made up 88.2% of the camp. Each week a new group of 4-H youth 
from across the state arrive with a new group of counselors, and for five days and four nights, 
these counselors are with the campers. Counselors must learn to take a leadership position 
quickly and adapt too many unforeseeable circumstances that may arise. Utilizing counselors for 
a one-week basis as opposed to a full summer support the need for counselor trainings (Koupal 
& Kransy, 2003). Due to the rigors of this experience, in spring of 2006 a camp counselor-
training day has been implemented for all counselors to attend before arriving at camp.  The 
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training, designed by 4-H regional coordinators, covers an array of areas the counselors should 
learn before attending camp; this will be discussed later in Chapter 2. 
 In 2006, camp counselors had the opportunity to attend camp counselor trainings several 
different times leading up to camp: Junior Leader Conference, 4-H University, and regional 
camp counselors’ trainings around the state. (4-H Camp Counselor Criteria). It is important that 
all youth serving as counselors attend a basic level of training to prepare them for their role as a 
camp counselor (Forsythe et al. 2004). In 2007, the goal will be to have an entire weekend retreat 
with 12-15 hours of training specializing in leadership skills needed and preparing camp 
counselors for the rigors of 4-H camp (P. Coreil, personal communication, May 12, 2006). The 
training will have many components: health and safety, roles and responsibility, personality test, 
relationship building, team building, leadership, communication, handling difficult situations, 
teaching roles, recognition, camp ceremonies and traditions, manners and etiquette, handling 
stress, and disaster procedures.  By better preparing youth, 4-H can make the camp experience 
more beneficial for the counselors and enhance the leadership role and life skills outcomes as 
well (Garst & Johnson, 2005). 
 As the LSU AgCenter continues to face organization-altering budget concerns, programs 
with the highest social, economic, and environmental changes must be highlighted and presented 
to funders and legislators to validate the need for continual funding and additional support (W. 
Richardson, personal communication, March 29, 2006). In the forefront of this cause should be 
the need to continue to maintain programs that enhance the lives of Louisiana’s youth. In 1992, 
Boyd et al. stated, “Documenting the value of effective youth development programs should be 
the first step in reducing the negative impact of diminishing budgets. The next step is interpreting 
the value of these programs to legislators, university administrators, and other key leaders” (p. 
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4). The 4-H program has always maintained the intent that youth are being impacted and life 
skills, leadership, and youth development are the main impact points to this claim (Boyd et al. 
1992; Ferrari et al. 2004; Kloen & Rinehart, 1998; Lerner & Lerner et al. 2005; Miller & Bowen, 
1993; Seevers & Dormody, 1995). Examining the leadership skills demonstrated and gained by 
serving as a counselor at 4-H summer camp is one way to validate the claim of positive youth 
development experiences for older 4-H members in leadership-oriented programs. The results of 
this study can be used to help find the strengths and weaknesses of the camp counselor 
experience at Louisiana 4-H summer camp. In addition, results found will help understand if 
serving as a camp counselor does promote positive developmental experiences that positively 
impacts the life skill and leadership development of Louisiana youth serving as counselors.  
Problem Statement 
  Louisiana 4-H is perceived by the public and stakeholders as providing positive youth 
development programs to the youth of Louisiana (Burnett et al. 2000; Sarver et al. 2000). The 4-
H camping program is presumed to display the leadership skills developed by youth during this 
five-day event (Forsythe et al. 2004; Garst & Bruce; 2003; Garst & Johnson, 2005, McNeely, 
2004). However, one can also conclude or assume that camp counselors are simply using this 
time as a way to relax and enjoy the summer camp themselves and little life skill development is 
occurring.  As will be reported in the literature review, only a limited amount of research has 
been compiled on the effect of 4-H camp on youth, and within this research, only a very small 
amount has focused on the impact on camp counselors(Forsythe et al. 2004; Dworken, 2001).  
Louisiana 4-H camp has never conducted a study on the effect it has on camp counselors or 
campers.  If Louisiana 4-H is to imply that positive development experiences are being taught 
and learned through the camping experience, strong valid evidence must be presented.  As the 
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Louisiana legislature and LSU Board of Supervisors continues to examine financial cuts to 
higher education, directly impacting the LSU AgCenter (W. Richardson, personal 
communication, May 14, 2006), research demonstrating values gained, leadership skills 
developed, and life skills taught must be valid and highlighted. In order for continued funding of 
Louisiana 4-H camps, a study to demonstrate and describe the developmental experience impacts 
on counselors must be research-based and current.  
Rationale  
 The LSU AgCenter and Louisiana 4-H program have invested time, financial allocations, 
and staff to the advancement of 4-H camping. These commitments have led to an increased 
assumption that youth are having positive developmental experiences as a benefit of serving as a 
camp counselor. To continue supporting camp with the necessary resources to make it a viable 
part of the Louisiana 4-H youth development program, evidence validating positive youth 
development should be investigated and reported to all relevant stakeholders.  
Purpose of the Study 
 The primary purpose of this study was to investigate the developmental experiences of 
high-school-aged 4-H youth who volunteer as counselors at Louisiana 4-H summer camps.  
Objectives 
Specific objectives formulated to guide the researcher include: 




d. School Grade, 
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e. Years as 4-H summer camp counselor, 
f. Attendance as a 4-H camper, 
g. Years as 4-H club member, and 
h. Selected as camp counselor, 
i. Level of camp counselor training received, 
j. Hours of camp counselor training, and 
k. Type of 4-H club member. 
2. Determine counselor participation in the following selected leadership and life skill 
development opportunities prior to serving as 4-H camp counselors: 
a. Junior Leadership Conference, 
b. 4-H University, 
c. 4-H Club Officer Role, and  
d. Parish Junior Leadership Program. 
3. Describe the developmental experiences of 4-H camp counselors at Louisiana 4-H 
summer camp as described on the Youth Experience Survey 2.0.  
4. Determine if a relationship exists between the seven YES developmental experiences 
subscale means and the following selected personal characteristics: age, gender, ethnicity, 
years in 4-H, years as a 4-H counselor, hours of camp counselor training, and counselor 
participation in selected leadership and life skill development opportunities.  
5. Determine if selected personal variables explain a significant proportion of the variance 
in the seven YES developmental experiences scales means. The personal variables to be 
used in these analyses are age, gender, ethnicity, years in 4-H, years as a 4-H counselor, 
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hours of camp counselor training, and counselor participation in selected leadership and 
life skill development opportunities.  
Significance of the Study 
 This study had many reasons that warrant its use and need.  First, the results from this 
study enabled the researcher to describe the developmental experiences developed by youth 
serving as 4-H summer camp counselors. The results will allow 4-H staff to develop stronger 
training programs that focus on the strengths, weaknesses, and needs of counselors before 
attending 4-H camp. Louisiana 4-H can use these results to verify to stakeholders the impact 4-H 
camp has on high-school-aged counselors.  It aims to offer concrete evidence to provide to the 
Louisiana state legislature and government officials that allocated funds are serving a valued 
purpose and will allow Louisiana 4-H to demonstrate to taxpayers the good use of their tax 
dollars.  
 In addition, no research has ever been conducted on Louisiana 4-H camp counselors.  
This will help ascertain the value of the camping experience and increase the body of knowledge 
of the Louisiana 4-H camping program, senior 4-H youth programs, leadership programs, and 
youth development of Louisiana 4-H. 
Definition of Terms 
The following terms are defined to assist in the interpretation of the study.  
• 4-H: The 4-H program combines the cooperative efforts of nearly 7 million youth; 
572,834 volunteer leaders; about 3,600 FTEs of professional staff; 105 state land-grant 
universities; state and local governments; private-sector partners; state and local 4-H 
foundations; the National 4-H Council; and the National 4-H Headquarters in the 
Cooperative State Research, Education and Extension Service (CSREES) of the U.S. 
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Department of Agriculture (Annual 4-H Youth Enrollment Report 2003 Fiscal Year, 
2003). 4-H programs are conducted in 3,051 counties of the United States, the District of 
Columbia, Puerto Rico, Virgin Islands, Guam, American Samoa, Micronesia, and 
Northern Mariana Islands. 4-H alumni now total about 60 million. 4-H-type programs are 
truly international, with 4 million youth in more than 60 countries in similar programs 
(Annual 4-H Youth Enrollment Report 2003 Fiscal Year, 2003). 
• 4-H Club: Organized group of youth, led by an adult, with a planned program that is 
carried on throughout all or most of the year. 4-H clubs may meet in any location and 
typically have elected officers and a set of rules approved by the membership to govern 
the club. (Annual 4-H Youth Enrollment Report 2003 Fiscal Year, 2003). 
•  4-H Camp: Extension planned educational overnight experience, limited to youth from 
9-12 years of age; includes a range of activities such as outdoor skills, technology, food 
and fashion, nature, and dramatic arts.  It also includes activities such as arts and crafts, 
line dancing, sports, canoeing, and other forms of recreation. It also details the physical 
site camp is being held for this study, Camp Grant Walker.  
• 4-H camper: The 4-H member participating in the camping experience, between ages 9 
and 12, enrolled in a 4-H club at the parish level.   
• 4-H camp counselors: 4-H club members usually between the ages of 13 and 19 
volunteering to serve as counselor at camp. Resides in same cabin as 4-H campers and 
aids in coordinating and conducting 4-H camp activities and educational sessions to 
younger 4-H campers.  
• Developmental Experiences: The positive experiences associated with identity, 
initiative, basic skill, positive relationships, teamwork and social skills, and adult network 
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and social capital, along with the negative experiences of stress, social exclusion, and 





CHAPTER TWO: REVIEW OF RELATED LITERATURE 
History of the Cooperative Extension Service 
 The roots of the Cooperative Extension Service can be traced back over centuries to 
programs that promoted agriculture education and teaching.  In 1790, the USDA was formed to 
educate farmers and ranchers on problems and concerns facing the agriculture industry in a time 
that production agriculture was the predominant way of making a living.  In 1862, the Morrill 
Act created land-grant universities across the nation dedicated to education and improvement of 
agricultural and mechanical arts (Wessel & Wessel, 1982). These universities by law had three 
educational programs in common: military science, mechanical arts, and agriculture.  These 
universities were committed to educating the general public on modern ways to improve 
agriculture.  This all led to ways of increasing the delivery methods of teaching agriculture to the 
American citizen. 
 Agricultural education became the main avenue for universities to disperse information to 
the public in 1914 with the Smith-Lever Act (Meadows, 1997).  This act allowed state extension 
programs to work in conjunction with the USDA to better serve the needs of a growing clientele, 
and this act also created the link between the local, state, and federal governing bodies and the 
land-grant institutions.  This collaboration between government bodies and educational 
institutions continues to be the greatest strength of the extension service today, with funding and 
information dispersal; however, earlier times proved difficult.  
 A historical research study by Hillison (1996) found many fascinating facts about the 
evolution of the cooperative extension service.  In the early 1900’s, many conflicts arose 
between advocates for cooperative extension and agriculture education. The complications 
stemmed from several issues, one being whose role it was to educate youth in the areas of 
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agricultural and home economics.  A memorandum was revised in 1928 that stated points to help 
the two coexist, and one point made stated that youth enrolled in vocational agriculture classes 
could not enroll in 4-H, and youth participating in cooperative extension activities, primarily 4-
H, could not enroll in vocational agriculture education classes.  These issues were fueled by 
concerns that both programs offered the same service to the citizens and funding for both 
services could be better served combining them together or removing one.  Many different 
legislative acts were passed and amended throughout the 1920’s and 1930’s until the George-
Deen Vocational Act of 1936 was adopted. This act recommended new ideas for joining 
vocational education and cooperative extension. It recommended county agents encourage youth 
to join vocational agriculture programs and encouraged agricultural education teachers to 
encourage their youth to join 4-H programs (Hillison, 1996).   
 The Louisiana State University Agricultural Center (LSU AgCenter) is the body under 
which the Louisiana Cooperative Extension Service is housed. The LSU AgCenter has two 
distinct functions- research and extension.  The research aspect of the LSU AgCenter is devoted 
to finding new and improved research findings that are cost effective and practical for the 
Louisiana citizen. The extension service is designated to relay the educational information 
developed through experimental research to Louisiana farmers, ranchers, consumers, and 
stakeholders of all facets of the production industry through field days, seminars, educational 
programs, and many more delivery methods. The teaching limb under the LSU College of 
Agriculture is specifically dedicated to teaching students at the university setting to one day fill 
the needs in the agricultural sector.   
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History of 4-H 
 “4-H is a community of young people across America who are learning leadership, 
citizenship, and life skills” (National 4-H Council, 2006). This is how 4-H members from across 
America expressed their opinion of what 4-H is today. Even though 4-H may have modern 
programs such as technology and computer programming, aerospace, and ATV safety, one can 
see that the core principles of 4-H have been the same over 100 years through a review of 
literature that documents where 4-H started, where it has gone, and where it can go. 
  Teaching youth the values and principles of agriculture was used long before the 4-H 
club was even thought of, but the principle of preparing America’s youth for a life of agriculture 
was the guiding thought that developed into the 4-H program.  It was in 1902 that the National 
4-H Club leader used the term “4-H Club” to describe this youth organization. However, at this 
time there was only 3 H’s: Head, Heart, and Hands. The fourth H, Hustle, was added later in 
1903. In 1911, “Hustle” was changed to “Health” and 4-H remains this today where each letter 
stands for: Head, Heart, Hands, and Health (Meadows, 1997).  Meadows identified the original 
goal of 4-H as a way to extend agriculture education to rural youth by employing learn-by-doing 
participation in real life programs that could improve their standard of living (Meadows, 1997). 
Seaman Knapp, who is known as the Father of Cooperative Extension, was hired by the USDA 
in 1902 to promote better farming methods to rural farmers. His work led to the creation of the 
USDA Office of Cooperative Demonstration Work in 1903 (National 4-H Headquarters, 2006). 
Knapp was integral in this office and hired A.F. Meharg and William Smith to work with youth 
in the South. Meharg provided educational material, lessons, and seed corn to Smith who was 
instrumental in transferring this information to the youth. In 1904, G.C. Adams and W.B. Merritt 
were the first people to have a statewide activity for youth to grow corn in Georgia. Corn 
17 
growing programs also started across the South and in states like Indiana, Iowa, and Nebraska. In 
1905, the Nebraska Boys Agricultural Association and Nebraska Girls Domestic Science 
Association were started, and contests were held at counties, towns, and cities in sewing, baking, 
livestock judging, and corn growing for youth to participate in. In 1906, Thomas Campbell was 
hired by Knapp to work with Negro farmers in the South and organize youth clubs among Negro 
boys and girls. In 1909, Professor P.G. Holden, who was the superintendent of Iowa Extension, 
began organizing 4-H clubs in schools across Iowa. By 1912, more than 23,000 canning clubs 
had been organized, led by Ella Agnew of Virginia, Agnew was the first female appointed to 
extension by the USDA. With the creation of the Cooperative Extension Service by the Smith-
Lever Act of 1914, 4-H clubs began to form across the U.S. By 1915, 4-H clubs had been 
established in 47 states across the U.S., and this growth was never more evident than during the 
events of World War I when 4-H members devoted themselves to raising food, growing corn, 
and canning tomatoes (Wessel & Wessel, 1982). The 4-H program soon became a recognized 
part of the American way, being visible at county fairs and shows across America.  
 In 1927, the 4-H motto was established by Carrie Harrison stating, “to make the best 
better,” and in this year Otis Hall also wrote the 4-H pledge that was adopted and remains the 
pledge used by 4-H clubs today, with only one amendment ever being made in 1972 to include 
the words “and my world.” During this growth and especially through the 1920’s and 1930’s, 
emphasis on the personal development of the members became a great objective of the program. 
4-H was born and devoted to developing the youth of rural America; however, this changed with 
the onset of World War II. It was claimed that during World War II the 4-H victory garden 
program was responsible for bringing 4-H to urban youth in America (Wessel & Wessel, 1982).  
Nonetheless, with a U.S. enrollment of over 6.5 million youth in 2005 (2005 National 4-H 
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Enrollment Report) 4-H both rural and urban continue to remain involved and dedicated to the 
American 4-H program.  
 Internationally 4-H has strong roots tied back to the American 4-H tradition. The first 
4-H international experience can be traced to 1922 when a team of girls from Iowa, after winning 
the national canning contest, won a trip to France to give canning demonstration. In 1948, 4-H 
went international with the International Four-H Youth Exchange (IFYE). This program allowed 
4-H youth 14-19 years of age to go to other countries and learn about their cultures, agriculture 
methods, and increase global awareness. As of 2006, IFYE has ongoing programs in Africa, 
Asia, Europe, Latin America, and many Southern Pacific countries (IFYE, 2006). Outside IFYE, 
4-H has established strong programs in over 80 countries across the globe; these countries have a 
combined 4-H enrollment of over 4 million youth (Wessel & Wessel, 1980).  
History of Camping in America 
 Camping has been shown to enhance the affective, cognitive, behavioral, physical, social, 
and spiritual growth of youth (Garst & Bruce, 2003).  Today camping organizations in the 
United States aim to reach these goals, but a reflection of how camping has evolved helps one 
understand how it has been shaped and developed over centuries.  
The camp experience is a unique American Tradition.  With more 
than 140 years of history, camp as we know it today has its roots 
deeply planted in American soil. But while clothing, music, and 
pastimes have changed over the years, camp has always been a 
place where children could prepare to be productive and healthy 
adults in the context of fun and games. (ACA, 2006, p.1)  
 
The ACA tracked camping back to 1861 to a boy’s camp in Connecticut. However, a 
study by Meadows (1997) traced camping back to Massachusetts in 1823 where two Harvard 
graduates used a camping format to teach young boys about fishing, trapping, geologic 
expeditions, hiking, and many outdoors skills. These original camping experiences have emerged 
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into a global vision to provide youth an informal way to achieve personal growth and life skill 
development. Since 1861, many youth organizations in America have invested in camping 
programs.  In 1874, the YWCA opened its first camp in Pennsylvania, and in 1885, the first 
YMCA camp was established in New York. Churches next began using camping as a way to 
help teach the virtues of Christianity in 1880 in Connecticut. The Boy Scouts were formed in 
1910, and their first camp was established in New York the same year.  The Girl Scouts began 
the camping experience two years later in 1912 in Savannah, Georgia. These were the first 
organizations to incorporate camping into their programs, and today this remains the backbone 
and foundation of their organizations (ACA, 2006; Meadows, 1997) .  
 In 1886, Dr. Edwin DeMerritte founded Camp Algonquin near Boston, Massachusetts, 
and he was the first camp director known to have a written set of goals and objectives for the 
camping experience, which were: 
1. To restore those values of life which come from living in the great outdoors. 
2. To find joy in the simplicity of living. 
3. To develop a love of nature and a study of all that God created for our enjoyment. 
4. To play the game for the fun of playing and not for awards given or public 
recognition. 
5. To rationalize the recreative impulse so that it may be a carry-over into later life. 
6. To enrich life through healthful and simple pleasures.  
7. To expose boys to the sound principle of work being the law of life and the love of 
work being the joy of life. 
8. To invest boys with responsibility, personally, for others and with others. 
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9. To show boys that honor cannot be bought but must be won; that manliness, justice, 
truth, conscientiousness have their own reward. 
10. To reach boys through teaching; to mold them into men of stamina and character, to 
create in them a definite aim in life; to give them a conception of their Maker through 
an understanding of nature. 
11. To lay foundations for loyalty, integrity, and respect for rights of others (Meadows, 
1997, p. 15). 
Even though these goals and objectives were written over 120 years ago, they still have a striking 
resemblance of what our camping programs strive to accomplish today.  
 In 1903, the need for camping development in America was becoming recognized by 
camping directors.  Therefore, first-time camping directors and personnel from around all the 
eastern  U.S. states came together to form the Camp Conference and Leadership Institute which 
became better known as the General Camp Directors Association. This organization shuffled 
around names over the following years, but in 1935 adopted the name the American Camping 
Association, an association that still exists today (Meadows, 1997).  
 In 1926, camping publications began to surface and provide camping professionals with 
new information and ways to serve their clientele more efficiently. In 1930, this publication was 
officially named The Camping Magazine.  This would lead to research on camping and a way to 
distribute results to camps and camp managers across America. As time progressed, this need for 
valid research has continued to grow and become a necessity to stakeholders.  Early camping 
research was based on camping formats, schedules, and camp structure rather than actual youth 
development. In recent years, camping authorities are making greater shifts to find valid concrete 
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evidence of the positive youth development and leadership skills gained through camping 
programs across America (ACA, 2006). 
 In the 1990’s, research on camping began to show stronger results on the impact camping 
has had on the development of youth. After continued positive research findings in 1997, the 
ACA placed an emphasis on integrating youth development outcomes into all phases of 
organized camping (ACA, 2006).  
National 4-H Camping  
 In 1907 in Mississippi, a camp to teach young boys new farming methods was conducted 
and is claimed to be the first agricultural camp in America (Meadows, 1997). Official 4-H 
camping in the United States can be traced back to 1915 when the first county camp for both 
boys and girls was conducted in Virginia. However, in 1921, West Virginia developed the first 
permanent campsite for 4-H youth. By 1924 an estimated 1,774 4-H camps were being held with 
a recorded attendance of 52,697 boys and 61,273 girls (Meadows, 1997). With this success and a 
commitment to education and teaching, the 4-H club movement is credited for using camp as a 
primary method for educating youth, not recreation or relaxation. By 1925, the growth of the 4-H 
club camp had been so dramatic that state extension directors began requesting a national camp 
for 4-H club members. In 1927, the National 4-H Camp was organized and allowed campers to 
stay in Washington, D.C. in tents at the USDA headquarters to learn about citizenship and 
government. In Meadows’ study, one of his objectives was to identify the original purpose of 
4-H camping for youth, and his finding included seven major goals: 
1. To participate in recreational and educational experiences away from home,  
2. To meet and learn how to get along with other people, 
3. To learn to take responsibility for one’s own action, without family protection, 
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4. To explore subject matter and introduce new subject matter, 
5. To train and use leadership abilities, and learn followership skills,  
6. To experience group responsibilities, and learn how to meet them, and 
7. To receive rewards for good club work, and be inspired for better membership 
(Meadows, 1997, p. 104). 
 Another objective in the Meadows study was to determine how present approaches and 
purposes for 4-H camping differ from the original goals set. He concluded by having 11 major 
goals of 4-H camping today: 
1. To participate in educational, recreational, and social experiences in outdoor living, 
away from home, 
2. To meet and learn to get along with other people by living together, 
3. To provide opportunities to take responsibilities for one’s own action and own 
decisions, 
4. To explore new interest and new approaches to old interests, 
5. To teach citizenship and the importance of being a good citizen, 
6. To discover and provide opportunities for developing leadership skills, 
7. To discover special talents and develop those talents, 
8. To learn to meet individual and group responsibilities, 
9. To enrich the ongoing 4-H club program and to involve youth in unit 4-H clubs, 
10. To have fun, and 
11. To become inspired to practice better 4-H club membership (Meadows, 1997, p. 107). 
 By pursuing these 11 goals, 4-H can provide an environment that is suitable for great 
personal development for all youth involved in the camping program.  In 2003, Garst and Bruce 
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stated the primary purpose of 4-H camp is to “… develop youth’s life skills through exciting, 
hands-on programming as the instrument of positive youth development” (p.1).  
Louisiana 4-H Camping 
 Louisiana 4-H maintains a tradition of using camping programs to meet the educational 
needs of Louisiana’s youth and is viewed as the most educational way to meet youths’ needs by 
4-H agents (Burnett et al. 2000). Louisiana is a state with an extreme diversification of terrain, 
habitats, ecosystems, cultures, and lifestyles; therefore, there is a need for camps exposing youth 
to these differences. Camps such as Marsh Maneuvers are offered to allow youth from other 
parts of the state to spend time in the coastal Louisiana marshes and bayous and learn how the 
ecosystems and waterways differ from other parts of the state and country (Marsh Maneuvers, 
2006). Wild Woods Wandering is another camp offered to bring youth to the northern part of 
Louisiana where the terrain is forested with hills; this offers a very different aspect of wildlife, 
waterways, and habitats. This camping program teaches youth in depth knowledge of diverse 
terrain and allows youth to interact with local agencies to learn advance environmental solutions 
to common problems and issues (Wild Woods Wanderings Environmental Education Camp, 
2006). Camps are also offered to include projects like food and fashion, technology, science, and 
other areas that warrant a day or overnight experience that will allow extension educators to 
teach valuable knowledge within the subject area. 
According to a presentation by Jones (2006), primitive 4-H camping in Louisiana was 
initiated in 1922 in Grant Parish with tents set up under pine trees for camping and living on the 
land.  In 1923, six primitive sites were established that could maintain 650 youth in one camping 
session, and this remained the standard of 4-H camping in Louisiana over the next decade.  Then 
in 1935, Rufus Walker donated 10 acres to the university to be developed into a 4-H youth 
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camping facility, and Camp Grant Walker officially became the Louisiana state 4-H Camp. In 
1947, Camp Grant Walker was called “The Largest 4-H Camp in the World” by the State of 
Louisiana Department of Public Works. In this year, it was recognized as the first permanent 4-H 
club camp in the South (J. Jones, Personal Communication, March 7, 2006). Camp Grant Walker 
continues to be the home of the annual camping programs that bring over 6,000 youth to its 
canopy of pine trees, winding streams, and majestic atmosphere. In 2003, 7,099 youth attended 
overnight camping programs through the Louisiana 4-H program (2003 Annual Extension Youth 
Enrollment Report). In 2005, at Louisiana 4-H summer camp, 4,032 4-H youth from across the 
state participated in this weeklong event held over 10 summer weeks (2005 4-H Camp Grant 
Walker Racial Breakdown Report).   
 Very few studies have been conducted to see the benefit of the camping program on older 
youth (Dworken, 2001; Forsythe et al. 2004; Garst & Johnson, 2005). No formal research study 
has ever been conducted on Louisiana 4-H summer camp or the camping experience in 
Louisiana. Research has been conducted on the 4-H program and its effect on 4-H youth, but 
never in a camp setting.   
Positive Youth Development  
The concept of positive youth development has many views that will be discussed in this 
section. As new research emerges on positive youth development, there is a growing push to 
incorporate positive youth development concepts and positive experiences into youth programs 
and activities (Damon, 2004; Hansen et al. 2003; Lerner, Almerigi, Theokas, & Lerner, 2005; 
Park, 2004; Park, 2004; Small & Memmo, 2004). “The field of positive youth development 
focuses on each and every child’s unique talents, strengths, interest, and future potential” 
(Damon, 2004, p.13). However, the term positive youth development does have confusion about 
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the appropriate terminology used to describe it. Positive youth development has been describe 
three different ways; (1) the natural process of development, (2) category of programs and 
organizations that provide activities to promote youth development, and (3) a philosophy 
characterized by positive asset building orientations that build on youths’ strengths rather than 
deficiencies (Small & Memmo, 2004).  
In the past, youth needs have been addressed by putting efforts on prevention and 
correcting problems. The new approach is to look at youth as resources and manage them to 
become productive citizens by addressing positive experiences (Lerner & Almerigi et al. 2005). 
Two key strategies in preventing youth problems are reducing or eliminating risk factors or to 
promote protective factors (Small & Memmo, 2004) Three areas positive youth development 
programs should address to provide a better lifestyle to youth: positive subjective experiences, 
positive individual traits, and positive institutions (Park, 2004). Positive youth development aims 
to understand educating and engaging youth in productive activities as opposed to correcting or 
treating them for negative behaviors (Damon, 2004). 
 The Committee on Community-Level Programs for Youth, which is a project for the 
National Research Council, compiled a list of settings that help promote youth development. 
This committee identified the needs of youth in order to develop more adequately which include: 
physical and psychological safety, appropriate structure, supportive relationships, opportunities 
to belong, positive social norms, support for efficacy and mattering, opportunities for skill 
building, and integration of family, school, and community efforts (National Research Council 
and Institute of Medicine, 2002).  
The foremost concern of all youth development programs is the safety of all individuals 
in attendance. According to Maslow’s hierarchy of needs, safety is the first thing required for 
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basic human needs (Maslow, 1970). Therefore, the physical and psychological safety of all 
individuals must be met before any learning transfer or skill development can occur. Youth feel 
safe when they have safe promoting facilities, safe peer interactions, and decreased 
confrontational peer interactions (National Research Council and Institute of Medicine, 2002).  
Good interaction with peers and adults will allow youth to bond with others, thus decreasing a 
child’s patterns of insecurity and self-doubt (Catalano et al. 2004).  This is accomplished mostly 
by having trained and qualified staffs that can handle situations that may lead to unsafe condition 
(Jacobs, 2005). To ensure the physical and psychological safety of all in attendance, proper 
facilities, institutions, and experiences that promote safety are also major requirements (Park, 
2004).  
In order for any youth development program to be beneficial for life skill development there 
must be an appropriately structured teaching format along with specific curriculums that will 
yield the results the program aims to target (National Research Council and Institute of 
Medicine, 2002). The Character Counts campaign is teaching youth character values that will 
teach youth respect, responsibility, self-control, and compassion (Park, 2004). This program is 
taught to youth in age-appropriate lessons in schools and clubs, where monitoring of youth 
should occur along with teaching (Catalano et al. 2004). 
The one area that has the largest impact on developing youth is the comfort of supportive 
relationships (Catalano, et al. 2004; Damon, 2004; Hansen et al. 2003; McNeely, 2004; Park, 
2004). The support of a caring adult allows youth to acquire social capital through these 
connections (Hansen, et al. 2003). In addition, youth should have a supporting relationship from 
the community in which they reside for optimal youth development (Damon, 2004). Youth who 
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are accepted and work in groups with other youth do develop positive skills that build leadership 
and life skills traits (Boyd et al. 1992).    
Youth who are engaged in positive youth development program or any youth activity should 
perceive a sense of belonging (National Research Council and Institute of Medicine, 2002). The 
feeling of connection is needed at all levels of the youth development. This provides youth with 
the opportunity to feel socially connected to a program (Catalano et al. 2004; Dworkin et al. 
2003). A sense of belonging and increasing social competencies provide youth a bonding 
experience that unites youths and develops life long friendships (Dworken, 2001).  
For a youth program to develop positive traits in youth there must be positive social 
norms. This gives guidance and expectations for what behaviors are expected among youth 
(National Research Council and Institute of Medicine, 2002). With this, though, comes the 
thought that a community should give services to youth to allow them to develop, in addition, 
youth should be expected to serve the community as part of the developmental process (Damon, 
2004). A written contract for youth to follow should be required. This is essential for people to 
self-govern themselves and commit to a written or oral set of procedures (National Research 
Council and Institute of Medicine, 2002).  
As youth grow, there must be a point when they reach the age of accountability; in order to 
achieve this, we must have support for efficacy and mattering. This simply means youth must 
have the opportunity to learn and make mistakes on their own, yet we must support them through 
this change (National Research Council and Institute of Medicine, 2002).  
In order to give youth development programs a purpose, one thing it must do is provide 
its youth with opportunities for skill building. Every developmental experience should have 
gateways that offer youth different opportunities to learn skills, experience different abilities, 
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gain knowledge, and express attitudes (National Research Council and Institute of Medicine, 
2002).  
The final component to a successful positive youth development program comes with the 
unity of the youth’s experience and the lifestyles and communities in which the youth resides 
being the integration of family, school, and community efforts (National Research Council and 
Institute of Medicine, 2002). This is the link between these developmental programs and reality. 
“The main goal of youth development programs is building cognitive, psychological, and social 
assets that prepare youth to navigate life’s pathways, to overcome obstacles along the way, and 
to achieve a successful life” (Park, 2004, p.34). The goal is achieved by having a comprehensive 
community-based infrastructure with the understanding no one agency can achieve this alone and 
it takes a group effort to make the greatest positive developmental changes participating youth  
(Small & Memmo, 2004).  
 When looking at the impact of the youth developmental experience, we should first align 
ourselves with the qualities that should be emphasized in these programs. The five human 
qualities are the “Five Cs”: competence, confidence, connections, character, and contribution 
(Pittman, Irby, Tolman, Yohalem, & Ferber, 2003). The five C’s each represent different areas 
that youth development programs should engulf in order to make the greatest impact.   
The first of these that should be met in a youth organization is competence. The five 
areas of competence that positive youth development programs should cover include social, 
emotional, cognitive, behavioral, and moral competencies (Catalano et al. 2004). Social 
competence deals with developing a child’s interpersonal skills so they can integrate feeling, 
thinking, and action to achieve specific goals (Catalano et al. 2004). Emotional competence 
allows one to have the inner ability to manage emotions, motivate oneself, and manage 
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relationships. In addition, a better emotional competence will allow a youth to have a higher life 
satisfaction, and this will lead to a better social well being (Park, 2004). Cognitive competence 
deals with the core ability of youth to use logic, analytical thinking, and abstract reasoning 
(Catalano et al. 2004). Behavioral competences involve youth having the verbal, nonverbal, and 
talking actions to have positive affective action (Catalano et al. 2004). Moral competence applies 
to a youth’s ability to respond to ethical, affective, or social situations (Catalano et al. 2004).  
A powerful component in theory of positive youth development is a setting that provides 
character development opportunities to youth of all ages. Character can be defined as “… 
positive and cultivated habits as social responsibility, moral commitment, self-discipline, and 
resoluteness by which constellation the whole person is judged to be deficient, adequate, or 
exemplary” (Baumrind, 1998, p.4). Park (2004) identified seven areas and roles that play crucial 
parts in the character development of youth; genetics, parenting, positive role model, close 
relationships with friends and family, positive institutions, solid family structure, and values of 
society and community. Some of these areas can be addressed in specific programs, while some 
cannot. Youth programs in the community and in private sectors cannot address the need for 
stronger parents, morally correct societies, genetics, schools, or family structure; however, the 
one area that may provide one of the strongest links to character development is possible through 
utilizing older youth and adults, the importance of a positive role model. This is one of the main 
roles of any teen, adult, or citizen when assigned to youth work. Research has shown that 
character is the second highest goal of youth development programs (Roth & Brooks-Gunn, 
2003). However, as much as we incorporate character into our programs, it is not the lesson that 
is important in developing character. Character is learned through lessons that require students 
and youth to think and talk about specific character related events, but it is through action that 
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character is achieved (Park, 2004). A presence of these influences will help build positive values 
in youth, and with character education present, it will help youth develop a positive moral 
identity (Damon, 2004).   
 Confidence allows a person to build connections, character, and competence. By 
increasing the confidence in youth, we empower them to explore new areas, meet new people, 
try new things, and develop into more responsible caring adults. Confidence should be the by-
product of competence and character and should lead to stronger connections. Confidence is 
increased through stronger relationships, personal belonging, increased competence, and self-
esteem (Pittman et al. 2003). 
 In a youth development program, youth should have the opportunity and feeling of being 
connected. When youth have the feeling of connection to family, school, or peer group youth 
have more potential for positive development. This is the ability of youth to bond with other 
youth and increase relationships with family, friends, and others. Catalano et al. (2004) have 
identified opportunities for prosocial involvement as one of their constructs to positive youth 
development. For youth to feel connected, their communities should build programs and 
mobilize efforts to support positive youth development programs (Small & Memmo, 2004).  
 The youth development program should have a framework that allows youth to contribute 
back to the community and others while involved. This could be community service learning, 
after-school activities, service projects, etc. By providing youth with ways to contribute, many 
beneficial areas have been noticed in these youth including reduced teen pregnancy, lower 
drop-out rates, increased school performance, better attitudes, and less criminal conduct, to name 
a few (Larson, 1994; Dworkin et al. 2003). 
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 The above-mentioned factors of a positive youth development program and desirable 
youth outcomes are encompassed in the eight essential elements of positive youth development 
recognized by the 4-H program: 
1. Positive relationship with a caring adult, 
2. Emotionally and physically safe environment, 
3. Welcoming environment that encourages belonging, 
4. Opportunities to engage in meaningful and fun learning experiences, 
5. Opportunities to build mastery and competence, 
6. Opportunities for self-determination, 
7. Opportunities to see oneself as an active participant in the future, and 
8. Opportunities to value and practice service (National 4-H Impact Assessment, 2001). 
An understanding of the developmental stages of children, youth, and adults will help 
understand how youth develop and how programming should be addressed to meet the needs at 
each developmental stage. These stages are well defined by Erikson (1968) as the “eight stages 
of man.”  
Stage 1- This is the stage of basic trust vs. mistrust, from birth to around 18 months. In 
this stage, the child is developing trust, security, and optimism when properly handled. If 
improperly handled or raised, the child develops insecurity and mistrust.  
Stage 2- This is the stage of autonomy vs. shame & doubt, from about 18 months to four 
years of age. In this stage, the child begins to develop confidence, personal control, and self-
consciousness.  
Stage 3- This is the stage of initiative vs. guilt, from about four years of age until entry 
into formal school. In this stage, if developing properly, the child will learn to cooperate with 
32 
others, imagine and broaden their skills, and learn to lead and follow. If immobilized by guilt, the 
child is fearful, dependent on adults, and restricted in imagination and play skills. 
Stage 4- This is the stage of industry vs. inferiority, which is from beginning school until 
around 13 years of age. If positive development is occurring, the child becoming a youth will 
learn to relate to peers, follow structured rules, demand formal teamwork, and increase self-
discipline. If not developing properly, the child will begin to doubt their future and feel inferior 
in this stage. 
Stage 5- This is the stage of identity vs. role confusion from 13 to 20 years of age. In this 
stage, youth are beginning to answer the question “Who am I?” Teenagers will experience role-
playing and likely have slight rebellion. During the early part of adolescence, the youth should 
begin to acquire self-certainty as opposed to self-doubt. Youth should begin to anticipate 
achievement as opposed to feeling suppressed by feelings of inferiority. In the later years of 
adolescence, a clear sexual identity begins to form for males and females. Youth begin to look 
for leadership and begin to develop their personal set of ideals.  
Stage 6- This is the stage of intimacy vs. isolation as one begins adulthood. Here the adult 
can experience intimacy, have genuine relationships, and enduring friendships. 
Stage 7- This is the stage of generativity vs. stagnation, once one has reached adulthood. 
Generativity is the concern of having children and guiding the next generation. In this stage, the 
demands are a sense of marriage and parenthood, along with a productive working career. 
Stage 8- This is the stage of integrity vs. despair when one is a mature adult. In this stage, 
one should know he has lived life well. A person should feel full of integrity if they have a well-
defined role in life, be proud of what they have created, and can be intimate without guilt, regret, 
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or strain. If one has an early psychological need in life not filled, they may feel despair (Erikson, 
1968).  
As we use positive youth development programs to develop the life skills in our youth, 
we must also think of the personal and social assets we target. The National Research Council 
and Institute of Medicine (2002) provided a list of four domains we should target in a youth 
development organization. They are physical development, intellectual development, 
psychological and emotional development, and social development. These are the areas that 
youth development programs should address in their goals of developing a program to help 
facilitate positive youth development (The National Research Council and Institute of Medicine, 
2002). 
Personal development is defined in two broad areas that help teach the value of a healthy 
lifestyle. By having a healthy lifestyle, one increases the knowledge and ability of youth to 
develop physically. The two categories are good health habits and good health risk management 
skills (The National Research Council and Institute of Medicine, 2002). 
Intellectual development is the cognitive development of the skills necessary to make 
positive advancements in the lifestyle of youth. There are seven areas of intellectual 
development: knowledge of essential life skills, knowledge of essential vocational skills, school 
success, critical thinking and reasoning skills, in-depth knowledge of more than one culture, 
good decision-making skills, and knowledge of skills needed to navigate through multiple 
cultural contexts (The National Research Council and Institute of Medicine, 2002). 
Psychological and emotional development relates to youths’ ability to feel good about 
themselves and have the mental competence and moral character to make positive changes in 
their psychological and emotional development. The 14 areas that  comprise this domain are 
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good mental health, good emotional self-regulation skills, good coping skills, good conflict 
resolution skills, mastery motivation, confidence in one’s personal efficacy, planning for future, 
responsibility for self, optimism coupled with realism, coherent and positive personal and social 
identity, prosocial and culturally sensitive values, spirituality sense of “larger” purpose in life, 
strong moral character, and commitment to good use of time (The National Research Council 
and Institute of Medicine, 2002).  
Social development is providing youth with the feeling of connectedness youth share 
with other social networks. It has been compiled into five categories: connectedness-perceived 
good relationships and trust with other adults and peers; sense of social integration-being 
connected by larger social networks; attachment to prosocial institutions, such as school, church, 
and nonschool youth programs; ability to navigate in multiple cultural contexts; and commitment 
to civic engagement (The National Research Council and Institute of Medicine, 2002). 
 The Search Institute identified 40 developmental assets for positive youth development 
(Table 1). The developmental assets have been divided into 20 internal and 20 external assets. 
Internal assets apply directly to the youth, and external assets apply to the environment which the 
youth experience (Hamilton & Hamilton, 2004).   
 The internal assets include four categories: commitment to learning, positive values, 
social competence, and positive identity. The assets all relate to the character, personal skills, and 
life skills development of youth, much of which has already been discussed. Youth development 
programs can have great impacts in these areas by incorporating these assets into their programs 
(Hamilton & Hamilton, 2004). The 20 internal developmental assets are listed in Table 1.  
The external assets are often harder to control in some youth development programs due 
to lack of contact with parents, families and schools. The four categories of external assets are  
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Table 1.  40 Internal and External Developmental Assets That Help Young People Grow Up 
Healthy, Caring, and Responsible 
 
20 Internal Developmental Assets 
 
 Commitment to Learning 
  Achievement Motivation 
  School Engagement  
  Homework 
  Bonding to School 
  Reading for Pleasure 
Positive Values 
  Caring 
  Equality and Social Justice 
  Integrity 
  Honesty 
  Responsibility 
  Restraint 
Social Competencies 
  Planning and Decision Making 
  Interpersonal Competence 
  Cultural Competence 
  Resistance Skills 
  Peaceful Conflict Resolution 
Positive Identity  
  Personal Power 
  Self-Esteem 
  Sense of Purpose 
  Positive View of Personal Future 
20 External Developmental Assets 
 
Support 
  Family Support  
  Positive Family Communication 
  Other Adult Relationships 
  Caring Neighborhoods 
  Caring School Climate 
  Parent Involvement 
Empowerment 
  Community Values Youth 
  Youth as Resources 
  Service to Others 
  Safety 
Boundaries and Expectations 
  Family Boundaries 
  School Boundaries 
  Neighborhood Boundaries 
  Adult Role Models 
  Positive Peer Influence 
  High Expectations 
Constructive Use of Time 
  Creative Activities 
  Youth Programs 
  Religious Community 
  Time at Home 
Source: © 1997 by Search Institute. www.search-institute.org this page reproduced, with permission, for 
educational, noncommercial use only.  
Note: The 40 Internal and External Developmental Assets have been identified by the Search Institute (1997), 
www.search-institute.org, as building blocks of healthy development that help young people grow up healthy, 
caring, and responsible.  
 
support, empowerment, boundaries and expectations, and constructive use of free time.  The first 
category, support, is difficult to maintain for a youth organization, as this is greatly dependent on 
the family structure and environment in which the youth resides. Youth organizations working 
along with communities can help in the empowerment of youth (Lerner & Almerigi et al. 2005); 
this allows the youth to feel accepted and drives them to accomplish more. By having clear 
expectations, we provide youth with a realm of acceptability, which gives them a direction to 
follow. This can be instilled in them that will allow them to maintain a positive presence in their 
lives with higher self-determination (Catalano et al. 2004).  
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To summarize positive youth development, it is a theory that has emerged in the youth 
development research and literature that indicates youth who have mutually beneficial 
relationships with the relationships and institutions in their social world are on the way to a 
future of positive contributions to self, family, community, and society (Lerner & Almerigi et al. 
2005).  
Positive Outcomes of Camping Program 
 Camping programs and organizations in recent years have begun showing how positive 
youth development is a key component to the camping program (ACA, 2006; Dworken, 2001; 
Forsythe et al. 2004; Garst & Bruce 2003; Garst & Johnson, 2005; McNeely, 2004;). A  study 
conducted by Catalano et al. in 2004, titled “Positive Youth Development in the United States,” 
noted 15 objectives needed to achieve positive youth development setting. A camping program 
should possess at least one of these objectives in order to claim they are indeed instilling positive 
youth development constructs: 
1. Promotes bonding, 
2. Fosters resilience, 
3. Promotes social competence, 
4. Promotes emotional competence, 
5. Promotes cognitive competence, 
6. Promotes behavioral competence, 
7. Promotes moral competence, 
8. Fosters self-determination, 
9. Fosters spirituality, 
10. Fosters self-efficacy, 
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11. Fosters clear and positive identity, 
12. Fosters belief in future, 
13. Provides recognition for positive behavior, 
14. Provides opportunities for prosocial involvement, or 
15. Fosters prosocial norms (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2004, p. 
101). 
 These objectives are obviously not included in every aspect of every camping program, 
but modern camping organizations should strive to meet as many of these standards as possible. 
Though the original terminology may have been replaced, objectives used today in extension and 
other organizations parallel these. These previous objectives can perhaps be better summed up by 
looking at the main effect of personal growth youth should gain from the camping experience in 





e. Social, and 
f. Spiritual (Garst & Bruce, 2003).  
 In one of the largest research studies on the camping experience in U.S. history, the 
American Camping Association studied more than 80 ACA-accredited camps, and over 5,000 
families participated in a study to determine the youth development outcomes of the camping 
experience. Among the greatest things that campers claimed they learned at camp, 96% of 
campers said camp helped them make new friends, 92% said camp made them feel good about 
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themselves, and 74% did things at camp they were afraid to do before camp. Parents in the study 
indicated that among the greatest benefits of camp, 70% said they noticed a gained level of self-
confidence in their child and that 69% made friends that they remained in contact with for more 
than six months after camp (ACA, 2005). This study looked at four domains of positive youth 
development: Positive Identity, Social Skills, Physical and Thinking Skills, and Positive Values 
and Spirituality. The overall results from the ACA study concluded that youth that participate in 
accredited camping programs would typically see the following benefits: increased confidence 
and self-esteem, increased social skills and ability to make more friends, independent growth, 
and stronger leadership qualities. Along with these traits, benefits also include greater confidence 
and a more adventurous desire to try new things, and when spirituality is emphasized, a stronger 
spiritual growth (ACA, 2005).  
It is difficult to determine if an organization has these same results without looking at 
independent studies within specific organizations such as Boy Scouts, YMCA, or 4-H. 
Therefore, a deeper review of literature will look into the leadership and life skills gained 
through specific youth organizations that utilize camping programs as a means of education and 
youth development.  
 In an independent study by Harris Interactive & Boy Scouts of America (2001) research 
was conducted to look at the outcomes of summer camps for the Boy Scouts of America. In this 
study, 10,034 Boy Scout campers were surveyed to determine the impact the camping experience 
had on the campers’ personal development. In this study, the average camper was 12.8 years old, 
had attended camp on average 2.7 previous times, and had been in the Scouts program for six 
years. For this study six domains were investigated: Strong Personal Values and Character; 
Positive Sense of Self-Worth and Usefulness; Caring and Nurturing Relationship with Parents, 
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Other Adults, and Peers; A Desire to Learn; Productive and Creative Use of Time; and Social 
Adeptness. 
 When looking at the category of Strong Personal Values and Character, 80% of campers 
indicated, camp helped them with making decisions. For the domain Positive Sense of Self-
Worth and Usefulness, 80% also indicated other scouts listened to them and 76% received a 
compliment from an adult. When looking at Caring and Nurturing Relationships with Parents, 
Other Adults, and Peers, 84% listened to others’ opinion and 80% made a new friend. One of the 
greatest accomplishments of a youth is to try something new for the first time, and this happened 
for 86% of the campers in the Desire to Learn domain. For the final domain, which is one of the 
greatest of life skills, Social Adeptness, 86% of camper indicated they made a new friend, while 
73% collaborated to accomplish a group activity, and 64% had to make troop decisions. These 
results concluded that, through the Boy Scout camping experience, positive outcomes are the 
results in the vast majority of the campers present. Boy Scouts is an organization that is unified 
nationally with standard goals and objective for every camping program(Harris Interactive & 
Boy Scouts of America, 2001). As the review of literature moves into the aspect of 4-H camping, 
many different obstacles are evident. 
Leadership and Life Skill Development of 4-H Youth Programs 
 Camping programs in 4-H, like many other organizations, are known for its youth 
development standards (Forsythe et al. 2004; Garst & Bruce, 2003; Garst & Johnson, 2005; 
Lerner & Almerigi et al. 2005; McNeely, 2004; Miller & Bowen, 1993; Sarver, et al. 2000). 
Several states have begun looking at studies to measure the leadership and life skill development 
of their youth on a statewide basis, and camping programs are a great way to accomplish this 
goal when statewide camping initiatives are set across the state. 
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 Boyd et al. (1992) of Texas A&M conducted a study looking specifically at developing 
life skills in 13-19 year old 4-H youth compared to non-4-H youth. The study showed that 4-H 
youth had much higher perceptions of leadership life skills development than non 4-H youth. 
This study showed 4-H youth do have more personal growth than non 4-H youth in these areas: 
working with groups, understanding self, communicating, making decisions, and leadership. This 
study also indicates that Texas 4-H youth development programs do prepare youth for adulthood 
(Boyd et al. 1992).  
 Garst and Bruce (2003) of Virginia Tech conducted a study to determine the outcomes of 
4-H camping in Virginia. The study asked youth various items, and they responded on a 
Likert-type scale based on how attending 4-H camp helped them achieve these objective. The 
scale was from 1-4, where 1 = “Helped me very little” and 4 = “Helped me very much.” Among 
the highest skills youth attained at 4-H camp was the ability to make new friends, with a mean of 
3.34 (SD = .923) and take better care of myself and be independent, with a mean of 3.06 (SD = 
1.048). Other strong life skills noted were improved self-confidence with a mean of 2.97 (SD = 
1.049), improve communication skills with a mean of 2.83 (SD = 1.064), improved leadership 
skills with a mean of 2.81 (SD = 1.094), and become more responsible with a mean of 2.70 (SD 
= 1.072). The results from this study suggested that, through participating in the Virginia 4-H 
camp program, intermediate and short-term life skills were positively developed (Garst & Bruce, 
2003).  
 Forsythe et al. (2004) conducted a study looking at the impact of the 4-H camp counselor 
experience in Wisconsin, and results from this study reveal similar conclusions. This study used 
data collected from 274 summer camp counselors through 44 counties in Wisconsin. In the 
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study, the researchers asked counselors to identify the skill counselors feel they developed or 
learned the most through the camp counselor experience. The top eight skills listed were: 
 1. Leadership 
 2. People skills/ working with youth 
 3. Communication 
 4. Patience/tolerance 
 5. Responsibility 
 6. Teamwork 
 7. Problem solving 
 8. Planning and organizing (p.6) 
In addition, counselors were asked what skills in being a camp counselor could help them 
in the future when they have a job. The top answer given was communication skills followed by 
teamwork and leadership skills. In the study, 96% of 4-H camp counselors from Wisconsin 
indicated that they learned at least one skill that will help them with a future job. This study from 
Wisconsin indicated that significant leadership and life skill development were a result from 
participating as a 4-H camp counselor (Forsythe et al. 2004).  
 One of the most recent studies investigating the 4-H camp counselor experience was 
conducted in Ohio. McNeely (2004) used the Youth Experiences Survey 1.0 (YES) to determine 
the outcome of personal, intrapersonal, and negative experiences associated with the camp 
counselor experience. This study looked at six areas of positive developmental experiences and 
five areas of negative developmental experiences. The domains of positive development were 
Identity, Initiative, Basic Skills, Teamwork and Social Skills, Interpersonal Relationships, and 
Adult Networks. The five domains of negative development were Stress, Negative Peer 
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Influence, Social Exclusion, Negative Group Dynamics, and Inappropriate Adult Behavior. The 
positive experience domains ranked in order are: 
1. Teamwork and Social Skills 
2. Initiative 
3. Identity 
4. Interpersonal Relationships 
5. Basic Skills 
6. Adult Networks (McNeely, 2004) 
 Her research reiterated results some previous studies had shown: the domain with the 
highest mean was teamwork and social skills (M = 3.46, SD = .54) and within that domain, the 
highest valued experiences were leadership and responsibility and group process skills.  Initiative 
(M = 3.36, SD = .53) followed with effort, problem solving, and goal setting part of this domain. 
Adult Networks (M = 2.72, SD = .78) was the lowest ranking domain. Negative experiences (M 
= 1.29, SD = .37) had lower means than all positive domains. The negative domains had five 
areas each with a mean less than 1.44 (SD = 6).  
 These studies on 4-H camp counselors from Ohio, Virginia, and Wisconsin all showed 
evidence that 4-H camp does positively develop life skills such as: communication, teamwork, 
self-confidence, problem solving, decision making, personal growth, cognitive development, 
emotional regulations, and most of all leadership. These life skills were all skills listed on the 
Targeting Life Skills Model (Hendricks, 1988). This model gives a clear vision of how 4-H can 
target life skills in youth and breaks the life skills down into eight additional sub categories: 
giving, working, being, living, thinking, managing, relating, and caring. These eight sub scale are 
broken down further into 35 different life skills 4-H youth have as development opportunities by 
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participating in 4-H. The Targeting Life Skills Model is listed in Figure 1. These studies are 
valuable, but additional research needs to be conducted that focus in on the participant of camp 
as opposed to the settings of camp (Dworken, 2001). In the future, 4-H must continue to 
document the value that 4-H camps have on life skill development and report these findings to 
funders, decision-makers, and administration. This will allow us to emphasize the benefits of 
positive life skill and leadership development to our stakeholders (Fox, Schroeder, & Lodl, 
2003).  
A study conducted in 1995 by Seevers and Dormody investigating youth from Arizona, 
Colorado, and New Mexico indicated that leadership life skills were developed by senior 4-H 
youth who participated in planning, implementation, and evaluation of 4-H leadership activities. 
This shows that youth who participate in planning and implementing 4-H activities have higher 
leadership and life skill development (Seevers & Dormody, 1995). 
In a study conducted by Garst and Johnson in 2005, looking at the leadership skill 
development through serving as a camp counselor it indicated that 4-H camp counselor 
participation positively affected counselor’s development of leadership-related knowledge, skills, 
and abilities. In addition, it showed that by serving as a counselor, teens became more aware of 
themselves and others. They also developed better mentoring relationships with campers (Garst 
& Johnson, 2005).  
The Impact of 4-H Camp on Counselors  
 In recent years, states have begun investigating the benefits of 4-H camp counseling on 
youth (Forsythe et al. 2004; Garst & Bruce, 2005; & McNeely, 2004). These studies have 
compiled evidence that participating in the 4-H camp counselor experience is a positive 
developmental experience for youth.  
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When planning, organizing, implementing, and evaluating 4-H camps, the primary 




Figure 1.  Targeting Life Skills Model (Hendricks, 1988) 
One should understand that the camp experience provides youth with many opportunities for 
development, and the camping experience can become an integral part of a child’s life 
experiences. In addition, it is of high relevance that the counselor most of all be a positive 
example to the camper. Caring counselors who are positive role models and have responsible 
behavior are one of the greatest strengths of the 4-H camping experience (Dworken, 2001).  
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 Forsythe et al. (2004) investigated the Wisconsin 4-H camp counselor experience and 
found the top eight skills gained by serving as a camp counselor. Leadership was the leading 
skill as reported by 36% of the counselors, followed by people skills/working with youth with 
27% of counselors reporting this skill was increased. Other skills identified were communication, 
patience, responsibility, teamwork, problem solving, and planning. When asked what made being 
a 4-H camp counselor unique, the top three responses were understanding and working with 
children, responsibility, and role modeling. By participating as a 4-H camp counselor in 
Wisconsin, over 93% of the youth indicated they learned at least one skill they could use in their 
community in a leadership role (Forsythe et al. 2004). 
 In a study conducted by Garst and Johnson (2005) on leadership skill development of 4-H 
camp counselors, the researchers identified three ways that being a camp counselor helped the 
counselors learn more about themselves. It allowed counselors to: 
1. become more responsible for themselves and the youth under their supervision, 
2. overcome shyness and become more confident talking in front of large groups, and 
3. communicate effectively to campers and to adults in camp, and how to manage and 
problem-solve stressful situations. 
Garst and Bruce (2005) concluded that by validating that participating as a 4-H camp counselor, 
teens do develop leadership-related knowledge, skills, and abilities. Figure 2 shows a conceptual 
model of the leadership skill development associated with serving as a 4-H camp counselor.  
  The importance of the camp counselor position should lead camp staff into 
considering a basic level of training for older youth, and statewide trainings should be looked at 
as a required minimum for any 4-H youth serving as a camp counselor (Forsythe et al. 2004).  
Even though many camps provide their counselors with a range of 10-30 hours of trainings, staff 
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commonly reported that more training time was needed (Lee & Murdock, 2001). McNeely 
(2004) found that the average 4-H camp counselor in Ohio received 20.3 (SD = 6.1) hours of 
training before camp.  
 
 
Figure 2. Conceptual Model of Adolescent Leadership Skill Development Associated  
With 4-H Camp Counseling (Garst & Johnson, 2005) 
 
No standard camp counselor-training program is commonly practiced among extension 
faculty across the U.S.; some states require minimum hours of training whereas some states 
require no trainings. Certain topics should be covered in camp training meetings such as first aid, 
camper characteristics, how to deal with problem behaviors and situations, etc. (Forsythe et al. 
2004). Louisiana has revised its camp counselor-training program to include the following 
topics: health and safety; roles and responsibilities; developmental stages; leadership; 
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communications; handling stress; and disaster procedures. A copy of the unpublished training 
outline designed by Louisiana 4-H regional 4-H coordinators is in Appendix A.  This training 
would require counselors to receive six hours of training before the 2006 summer camp session, 
and in 2007 trainings will become mandatory in Louisiana with 12-15 hours of instructional time 
for counselors (T. Faul, personal communication, May 12, 2006).   
Relationship of Personal Characteristics  
 When looking at previous studies regarding camp counselor development during 4-H 
camps, many of the objectives are similar and demographics are consistent. The personal 
variables to examine are age, ethnicity, school grade, gender, years in 4-H, years as a 4-H 
camper, years as a 4-H counselor, hours of camp counselor training, and level of participation 
involved with 4-H activities.  
 McNeely (2004) found that older youth have more potential and are more likely to have 
increased leadership roles. This is due to older counselors usually having higher levels of 
confidence and more time to practice specific counselor skills (McNeely, 2004). The Boy Scouts 
of America showed older youth tended to show more growth during a camping experience than 
younger youth (Harris Interactive, 2001).   
 Harris Interactive (2005) found that white campers tended to score higher on self-esteem, 
social comfort, and peer relationship (, 2005). Seevers & Dormody (1995) found from a study 
investigating senior 4-H members from Arizona, Colorado, and Mexico that minority 4-H 
members were found to have higher scores on the Youth Leadership Life Skill Development 
Scale than non-minority senior 4-H members (Seevers & Dormody, 1995).  
 The personal variable “years in 4-H” measures how long the camp counselor has been an 
active 4-H member. 4-H camp counselors are usually 4-H members who have enrolled in 4-H 
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programs for a lengthy amount of time (Forsythe et al. 2004, McNeely, 2004). McNeely (2004) 
noted that 67.7% of all counselors were previous 4-H members for 7-10 years. Forsythe et al. 
(2004) found that in Wisconsin the average 4-H camp counselor had been a 4-H member for 8.19 
years. 
 The variable “years as a 4-H counselor” will indicate previous experience in the camp 
counselor program. Garst and Johnson (2005) studied counselors with previous camp counselor 
experience ranging from 1-4 years with an average of two years of camp counselor experience. 
McNeely (2004) found that 64% of counselors were in their first or second year as a 4-H camp 
counselor.  “There was a significant relationship between the number of years as a camp 
counselor and the development of Leadership and Responsibility” (McNeely, 2004, p. 100). 
 McNeely (2004) noted that counselor trainings were beneficial in preparing Ohio 4-H 
camp counselors for their roles as counselors. In addition, she suggested over 20 hours of 
training be a minimum requirement for youth serving as camp counselors.  
 Research by Boyd et al. (1992) looked specifically at developing life skills in youth. They 
found that leadership and life skill development were directly related to the participation level of 
members in 4-H activities. Participation in 4-H activities was the largest explanatory variable for 
youth scores on the Youth Leadership Life Skill Development Scale as reported by Seevers & 
Dormody (1995). This study also showed that 4-H members are most active in local club level 
leadership activities but also participate in parish/county and regional activities (Seevers & 
Dormody, 1995). Studies looking at the camp counselor role have consistently showed that 
participating as a 4-H camp counselor positively develops the leadership related knowledge, 
skills, and behaviors of counselors (Forsythe et al. 2004; Garst & Bruce, 2003; Garst & Johnson, 
2005). A study looking at the teen’s perception of  leadership skills showed that youth that 
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participate in the Ohio 4-H Teen Community Leadership College reported significantly higher 
leadership skills as a result of their participation in this 4-H educational program (Kleon & 




CHAPTER THREE: METHODOLOGY 
Population and Sample 
 For this study, the target population consisted of approximately 310 4-H members 
serving as camp counselors for 4-H summer camp in the summer of 2006; the target population 
was also the accessible population. Two-hundred and eighty-eight counselors participated in the 
study for a 93% response rate. The study was conducted at the physical location of camp, at the 
conclusion of the camp, while all counselors were still serving as camp counselors. Due to the 
design of the study and data collection plan, discussed later in chapter 3, a high response rate was 
expected. The only change would have occurred in the event that a counselor refused to 
participate, or had to leave camp early due to unforeseen circumstances, and this would have 
lowered the response rate. 
Instrumentation 
 Two instruments were used to collect data, the Youth Experience Survey (YES) 2.0 
(Appendix B) and the Developmental Experience Survey (Appendix C). The YES was 
developed by Hansen and Larson of the University of Illinois, Urbana-Champaign, in 2002 and 
revised in 2005 to produce an instrument with stronger psychometric properties and stronger 
scale reliability and validity. To make these revisions to the original instrument, several steps 
were taken. The YES 1.0 instrument was administered to 356 students in a small city in central 
Illinois. Items that contributed to the strength of the Cronbach’s alpha were retained, and all 
other items were investigated for revision or removal. A total of 22 items were deleted from the 
instrument, 16 from the positive experience scales and six items from the negative experience 
scales. After the YES 1.0 scale was revised into the YES 2.0, the YES 2.0 scale was 
administered to 1,822 youth from 11th grade classes in 19 diverse high schools. Results from this 
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survey were used to measure means, standard deviations, and reliability. Table 2 list the means, 
standard deviations, and Cronbach’s alpha of the YES 2.0 positive scales and negative subscales 
as reported by Hansen and Larson (2005).  
Table 2.   Cronbach’s alpha and Descriptive Statistics for Youth Experiences Survey 2.0 
Positive Scales and Negative Subscales 
 
Scale: Subscale  α M SD     
 Identity Experiences  .84 2.78 .83     
Initiative Experiences .94 2.86 .84     
Basic Skill  .87 2.63 .98     
Teamwork &Social Skills  .93 2.90 .84     
Positive Relationships  .86 2.68 .82     
Adult Networks & Social Capital .87 2.33 .86     
Negative Experience: Stress  .86 1.75 .89     
Negative Experience: Social       
Exclusion .82 1.66 .84 
    
Negative Experience: Negative 
Group Dynamics .75 1.65 .81 
    
Note: Table results based on results from 1,822 youth in the 11th grade from 19 high schools across Illinois and 
reported by Hansen and Larson in instrument revision and validity testing for the Youth Experience Survey 2.0. 
Cronbach’s alpha, means and standard deviations were not noted for Negative Experience as a scale by the 
instrument developers; therefore, only negative subscales statistics are listed. Cronbach’s alpha, means and standard 
deviations were not noted for Positive Experience scales only, not subscales; therefore, only Positive Experience 
scales are listed.  
 
Next, a Confirmatory Factor Analyses (CFA) was conducted to investigate the factor 
structure of the YES 2.0 instrument. The Confirmatory Factor Analysis was used for two 
objectives. The first objective was to determine if a six-scale positive and five-scale negative 
model fit the data better than a single positive and negative scale model. The second objective 
was to determine if the scales were statistically independent, or were the scales statistically 
interrelated, yet different. To determine if multi-factor scales were better than single-factor 
scales, the Goodness of Fit Indices (GFI) was compared for the two models. For the positive 
multi-factor scale, the GFI was .73, which was higher than the single factor scale of .56. The GFI 
for the negative scale proved similar results with the multi-factor scales scoring .92 and the 
single factor scale measuring a .63. This confirms that the YES 2.0 multi-factor positive and 
negative scales are better than a single positive and negative scale. The second objective was to 
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test the statistical independence of both the positive and negative scale. Hansen and Larson 
(2005) took two models of each of the positive and negative scales. On one model, the 
covariances were allowed to vary freely; on the second model, the covariances were fixed at 
zero. Next, Chi-Square from the first model was subtracted from Chi-Square from the second 
model and evaluated for significance to determine which was a better fit for the data. The Chi-
Square for the positive scales was significant at p< .001, with χ2 = 10042, df = 15. The Chi-
Square difference for the negative was also significant with p< .001, with χ2 = 8048, df = 10. 
Both scales had a smaller Chi-Square for the model that allowed the scales to be statistically 
interrelated. Therefore, the Confirmatory Factor Analysis results found that the instrument with 
six positive YES scales and five negative YES scales was more appropriate than one positive and 
one negative dimension to the instrument. In addition, the CFA proved that six positive YES 
scales and five negative YES scales were conceptualized as distinct but statistically interrelated 
dimensions of positive and negative youth development (Hansen & Larson, 2005).  
 Next, a separate study was conducted using youth and adults from 16 different youth 
programs to evaluate the convergent validity. The different programs included sports, churches, 
service organizations, and community clubs. A total of 118 youth completed the YES 2.0, and 
then an adult leader working with the youth completed one for each youth as well. Correlation 
coefficients were calculated for each scale and subscale along with two-tailed t-tests. The results 
were significant for 14 of the 17 scales represented in the YES. The scales that were not 
significant were scales that dealt with emotions and adult network; therefore, it would be 
unlikely that adults would observe this experience accurately. Therefore, because the moderate 
correlation between youth’s experiences and adult’s reports of youth’s experience, Hansen and 
Larson (2005) concluded that congruent validity of positive and negative YES 2.0 domains were 
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met and this, along with the Confirmatory Factor Analysis, supported the integrity of this 
instrument.  
 On April 17, 2006, the instrument developers were contacted by the researcher to ask 
permission for the use of their instrument in this study. The YES 2.0 is a 70-item anchored type 
survey that asks youth to rank experiences on a 1-4 scale, asking counselors to rank if an 
experience occurred. The scale is “1- Not at All”, “2- A Little”, “3- Quite a Bit”, “4- Yes, 
Definitely”.  The instrument is designed as a self-report instrument to inventory high-school-
aged youths’ developmental experiences in organized youth activities (Larson & Hansen, 2002). 
The YES 2.0 focuses on positive youth development within personal, interpersonal, and negative 
experiences.  
 The personal development domain collects data in three areas: Identity Experiences, 
Initiative Experiences, and Basic Skills. Each domain of personal development is further broken 
down into more detail. Identity experiences are combined into two further areas, Identity 
Exploration and Identity Reflection. Initiative experiences are compiled of Goal Setting, Effort, 
Problem Solving, and Time Management. Basic Skills measures Emotional Regulation, 
Cognitive Skills, and Physical Skills.  
 The domain interpersonal development was evaluated by investigating three areas: 
Positive Relationships, Team Work and Social Skills, and Adult Network and Social Capital. 
Positive Relationships were investigated by looking at two areas, Diverse Peer Relationships and 
Prosocial Norms. Team Work and Social Skills were investigated by examining the areas of 
Group Process Skills, Feedback, and Leadership and Responsibility. Adult Networks and Social 
Capital were investigated by looking at the areas of Integration with Family, Linkages to 
Community, and Linkages to Work and College. 
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 The final domain of the YES 2.0 looks at the negative experiences perceived by the 4-H 
camp counselor. These negative experiences are compiled into three areas: stress, social 
exclusion, and negative group dynamics.  
 This instrument was chosen for several reasons. Hansen and Larson (2005) demonstrated 
the instrument has strong reliability and validity component that have been tested and validated 
through youth programs such as sports, service, arts, religious programs, and community-based 
programs. In addition, this instrument allowed the researcher to measure positive youth 
development experiences during 4-H camp as well as negative experiences that may occur. 
Finally, the instrument was designed with substantial youth input. It has been accepted and 
understood by youth completing the instrument. 
The Developmental Experiences Survey was developed by the researcher. This 
instrument allowed the researcher to obtain data on the following personal characteristics: age, 
gender, ethnicity, school grade, years in 4-H, years as a 4-H camp counselor, whether or not they 
attended 4-H camp as a camper, how selected as a counselor, level of camp counselors training 
received, hours of camp counselor training, type of 4-H club member, and participation in 
perceived 4-H leadership and life skills development opportunities. The LSU AgCenter and 
Louisiana 4-H has implemented a counselor-training program, so this item will also allow the 
counselor to indicate if they attended counselor training and how much training was received. 
Data was collected on the counselor’s prior participation in 4-H leadership and life skills 
activities such as Junior Leadership Conference, parish junior leadership programs, 4-H 
University, and holding a 4-H club officer role.    
 Both the Youth Experiences Survey 2.0 and the Developmental Experiences Survey were 
pilot-tested with youth from the East Baton Rouge Junior Leadership program who have 
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participated in an on-going service-learning project at local nursing homes and children’s 
hospital. The YES 2.0 measured the positive and negative experiences of youth from this on-
going service-learning program. The data from this pilot study were reviewed to determine if any 
changes should be made to enhance the quality of the instrument. The only changes made to the 
instruments were minor typographical corrections.   
Data Collection 
 Data was collected every week over a 10-week period, at the conclusion of camp, from 
June 9, 2006 through August 18, 2006 (with the exception of the week of June 19-23, 2006 due 
to 4-H University being in session). A paid camp staff member who completed a training session 
that informed him on the instrument and purpose of the study administered the surveys to camp 
counselors. The training session briefed the administrator on the instruments being used, how to 
administer the survey, confidentiality standards, returning the surveys, and importance of data. 
The administrator was trained by the researcher on how to set up and administer the survey 
electronically. The data was collected using Zoomerang, a web-based on-line survey tool, from 
the computer lab at 4-H Camp Grant Walker, the physical site of camp, with computer and 
Internet capabilities. The administrator had all computers in the lab set up for data input by 
counselors at the designated time for counselor evaluations each week. The sessions started with 
the administrator giving an overview of the procedures to complete the instruments and 
answering any questions. Once counselors completed the survey and submitted responses, data 
was electronically saved and could be analyzed by the researcher. In the event of an electronic 
malfunction or computer failure, surveys were delivered to camp by the researcher in separate 
envelopes for each week of camp. Therefore, the survey administrator would hand out the 
instrument, deliver instructions, pick up the instruments, and return them to the camp manager in 
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a sealed envelope. The surveys were administered at a camp counselor evaluation session and 
meeting. Because all counselors who remained at camp were present, the researcher had a high 
response rate, the response rate was 93%. Therefore, no follow-up surveys were conducted. 
Should paper surveys been used, at the conclusion of every week, the camp manager would have 
mailed the completed surveys directly to the researcher.  
Data Analysis 
 The data for each objective of this study were analyzed by using the following 
procedures: 





d. School Grade,  
e. Years as 4-H summer camp counselor, 
f.  Attendance as a 4-H camper, 
g. Years as 4-H club member,  
h. Selected as camp counselor, 
i. Level of camp counselor training received, 
j. Hours of camp counselor training, and 
k. Type of 4-H club member. 
To accomplish this objective, descriptive statistics were utilized. Data measured on 
nominal and ordinal scales were gender, ethnicity, attended 4-H camp as a camper, how selected 
57 
as camp counselors, level of camp counselor training received, and type of 4-H club member; 
these were summarized by using frequencies and percentages. Interval level data for this 
objective were age, school grade, years in 4-H, years as 4-H summer camp counselor, and hours 
of camp counselor training. These variables were measured by utilizing means and standard 
deviations.  
2. The second objective was to determine counselor participation in the following selected 
leadership and life skill development opportunities prior to serving as 4-H camp 
counselors: 
a. Junior Leadership Conference, 
b. 4-H University, 
c. Parish Junior Leadership Program, and 
d. 4-H Club Officer Role.  
 For this objective, the variables Junior Leadership Conference, 4-H University, 4-H Club 
Officer Role, and Parish Junior Leadership Program were handled as interval data and measured 
in years; therefore means and standard deviations were reported. A total participation score was 
computed for each counselor at camp. The participation score is a computed score combining 
points from each variable into one total participation value. Participation points were applied to 
events according to the level of leadership and life skill opportunities gained through 
participating in these events as perceived by state 4-H extension faculty. For Junior Leadership 
Conference, participants received 4 points for each year of attendance. 4-H University added 3 
points for each year of participation. Participation in the Parish Junior Leadership Club added 2 
points for every year of participation. Counselors who were 4-H club officers received 1 point 
for every year of participation. The weights used for each component of the participation score 
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were validated by an expert panel of state level extension faculty: Dr. Chad Higgins, Dr. Janet 
Fox, Mr. Terril Faul and Dr. Mark Tassin. Dr. Chad Higgins was the state curriculum specialist 
and served on multiple advisory committees and planning committees for state level events. Dr, 
Janet Fox is the state volunteer leader coordinator. In addition, she teaches several courses in the 
area of 4-H youth development and serves as a graduate professor. Mr. Terril Faul is the 
Louisiana state 4-H program leader; he has served in this capacity for several years and has been 
with the Louisiana extension service for over 30 years. Dr. Mark Tassin, is the regional 4-H 
coordinator for the Louisiana southeast region, he also served on the camp planning committee 
to reorganize the camping format for 4-H summer camp. This panel validated the scoring system 
described above that was used to calculate points based on the relative contributions of each 
activity.  
3. The third objective was to describe the developmental experiences of 4-H camp 
counselors at Louisiana 4-H summer camp as described on the Youth Experience Survey 
2.0.  
Values for each YES scale and subscale were reported in means and standard deviations. 
All values were interval level variables coming from an anchored scale with 1-4 scoring for each 
variable as follows: “1- Not at All ”, “2- A Little”, “3- Quite a Bit”, “4- Yes, Definitely”. 
Exploratory factor analysis was also conducted to measure the internal consistency and reliability 
coefficients of scales, subscales, and items in the YES 2.0.  
4. The fourth objective was to determine if relationships exist between the seven YES 
developmental experiences subscale means and selected personal characteristics: age, 
gender, ethnicity, school grade, years in 4-H, years as a summer counselor, hours of camp 
counselor training, and participation. 
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 For this objective, Pearson product-moment correlations were calculated and Davis 
descriptors (1971) were used to report effect sizes. Correlations involving nominal level values 
such as gender and ethnicity used Pearson point biserial, rpb. Correlations for the variables: age, 
years in 4-H, years as 4-H summer camp counselor, and hours of camp counselor training, 
Pearson r was used.  
5. The fifth objective was to determine if selected personal variables explain a significant 
proportion of the variance in the seven YES developmental experiences subscales means. 
The personal variables used in these analyses were age, gender, ethnicity, years in 4-H, 
years as a 4-H counselor, hours of camp counselor training, and participation.  
For this objective, forward multiple regression was conducted. The grand mean of the 
YES was used as the dependent variable and the variables age, gender, ethnicity, years in 4-H, 
years as 4-H camp counselor, hours of camp counselor training, and participation in 4-H were 
used as the independent variables. The variable ethnicity was dummy-coded for white and black 
4-H camp counselors; the ethnic categories Asian, Hispanic, and Other were not be used in the 
analysis due the small number of subjects from these ethnicities. The variables were tested for 
possible multicollinearity. This was observed through collinearity diagnostics along with 
tolerance values and the variance inflation factor (VIF). Any variables with tolerance values 
below .19 or VIF values above 5.3 would have a correlation of above .90, thus one of these 
variables will be removed from the multiple regression. The data was analyzed to determine if 
the variance in the YES scale could be explained by the personal characteristics. Effect sizes 
were interpreted using Cohen’s effect size descriptors for multiple regression.  
60 
IRB Approval  
 A written request for approval of projects that use human subjects was sent to the 
Institutional Review Board (IRB) at Louisiana State University for approval to perform this 
study. All legal guardians of the 4-H camp counselors completed a parental permission form 
prior to participation in the study (Appendix D). IRB approval was received from the LSU 
Institutional Review Board, the issued IRB number for this study was #3336 (Appendix E).   
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CHAPTER FOUR: RESULTS 
 The results of the data analyses for the study will be presented in chapter four in the 
sequence of each objective listed in chapter one. All results presented in the tables and results 
will be discussed by objective.   
Objective 1: Personal Characteristics of Louisiana 4-H Camp Counselors 
The first objective was to describe Louisiana 4-H summer counselors on the following 
personal characteristics: ethnicity, gender, age, school grade, years as 4-H summer camp 
counselor, years as a 4-H club member, and hours of camp counselor training. These data are 
presented in Table 3. 
The mean age of all Louisiana 4-H summer camp counselors was 16.26 (SD = 1.15). The 
ages ranged from 13 years to 19 years. Table 3 shows the largest groups of counselors were those 
who were16 or 17, with each age category being comprised of 87 counselors (30.2%). Only 
2counselors (.70%) were 13 years of age.  
School grade was the next characteristic to be described. Counselors were asked to 
respond to the question “What was the last grade you completed in school?” The mean school 
grade for all counselors was 10.45 (SD = 1.21). Counselors who had completed the 11th grade 
compromised the largest group (n = 79, 27.6%) followed closely by counselors who had 
completed the 10th grade (n = 76, 26.6%). The grade level range was from 7th-12th grade. (See 
Table 3).  
The next personal characteristic to be described was years as a 4-H summer camp 
counselor. Counselors were asked the question, “How many years have you been a 4-H Summer 
Camp Counselor?”  The mean number of years that counselors served was 1.59 years (SD = .83), 
with a range from 1-4 years. Table 3 shows the largest group of counselors (n = 166, 58.5%)  
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Table 3.    Selected Characteristics of Louisiana 4-H Summer Camp Counselors 
Variable Variable Category n % M SD 
Age in years    16.26 1.15 
 13 2 .7   
 14 14 4.9   
 15 59 20.6   
 16 87 30.4   
 17 87 30.4   
 18 32 11.3   
 19 5 1.7   
 Missing 2    
School Grade    10.45 1.21 
 7 5 1.7   
 8 9 3.2   
 9 50 17.5   
 10 76 26.6   
 11 79 27.6   
 12 67 23.4   
 Missing 2    
Years 4-H camp counselor    1.59 .83 
 1 166 58.5   
 2 83 29.2   
 3 21 7.4   
 4 14 4.9   
 Missing 4    
Years 4-H club member    6.89 1.88 
 1 9 3.2   
 2 3 1.1   
 3 7 2.5   
 4 10 3.5   
 5 20 7.1   
 6 39 13.8   
 7 72 25.4   
 8 72 25.4   
 9 51 18.0   
 Missing 5    
Ethnicity White 222 77.6   
 Black 42 14.7   
 Hispanic 4 1.4   
 Asian 4 1.4   
 Other 14 4.9   
 Missing 2    
Gender Male 119 41.8   
 Female 166 58.2   
 Missing 3    
      
      
      
   (Table continues) 
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Variable Variable Category n % M SD 
Attended 4-H camp as 
camper Yes 216 77.4   
 No 63 22.6   
 Missing 9    
Selected as camp counselor Interview 22 7.6   
 Application 125 43.4   
 Elected  23 8.0   
 Asked by agent 208 72.2   
 Don’t know 15 5.2   
 Missing 0    
Level of training received  Parish 76 26.4   
 Regional 191 66.3   
 State 45 15.6   
 No Training 12 4.3   
 Missing 0    
Hours of training None 12 4.3   
 1-5 78 28.0   
 6-10 159 57.0   
 11-20 18 6.4   
 20 or more 12 4.3   
 Missing 9    
Type of 4-H club member  School club 231 80.2   
 Project club 125 43.4   
 Community club 94 32.6   
 Missing 0    
Note.  N = 288. Data were collected from Louisiana 4-H summer camp counselors during the 10 4-H summer camps 
in June, July and August 2006.   
 
indicated they had been a summer camp counselor for 1 year. When asked “How many years 
have you been a 4-H Summer Camp Counselor?” fourteen counselors (4.9%) indicated this was 
their fourth year as a 4-H summer camp counselor. 
Years as a 4-H club member was the next personal characteristic used to describe 4-H 
camp counselors. Counselors were asked to respond to the question “How many years have you 
been a 4-H member?” The mean number of years that the counselors had been 4-H members was 
6.89 (SD = 1.88). The range was from 1 year to 9 years as a 4-H club member. The largest 
groups of counselors both indicated they had been 4-H club members for seven and eight years 
(n = 72, 25.4%). Table 3 shows nine counselors (3.2%)had been a 4-H member for only 1 year, 
and three counselors (1.1%) indicated they had been in 4-H for two years. 
64 
White counselors comprised the majority of the group (n = 222, 77.6%), whereas 42 of 
the counselors were black (14.7%). Four counselors (1.4%) indicated they were Hispanics, and 
four counselors (1.4%) indicated they were Asians. Two counselors did not respond to this item.  
For the study, females compromised the majority of the counselors (n = 166, 58.2%), 
whereas 119 counselors (41.8%) indicated they were males. Three counselors did not respond to 
this item.  
For the study, 216 counselors (77.4%) attended 4-H camp as a camper, whereas 66 
counselors (22.6%) never attended 4-H camp as a camper. Nine counselors did not respond to 
this item.  
To determine how youth were chosen to serve as camp counselors, they could indicate all 
choices that applied to them being selected to serve as camp counselor. The majority of 
counselors were asked by their agent to be a camp counselor (n = 208, 72.2%), and 125 
counselors (43.4%) had to submit an application. Twenty-two counselors (7.6%) had to go 
through an interview, whereas 23 counselors (8.0%) were elected as counselors.  
To measure the level of training counselors received before camp, they were asked to 
indicate all levels of training they received. The majority of counselors received training on the 
regional level (n = 191, 66.3%), 76 counselors (26.4%) received training on the parish level, and 
45 counselors (15.6%) received training on the state level. Twelve counselors (4.3%) reported 
they did not receive any level of training.  
 Hours of camp counselor training received by each counselor was the next variable. 
Table 3 shows the majority of the counselors (n = 159, 57.0%) received between 6-10 hours of 
training. Twelve counselors (4.3%) reported they received no camp counselor training, and 12 
counselors (4.3%) indicated they received more than 20 hours of training.  
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 The final personal characteristic was to determine what type of 4-H clubs do camp 
counselors belong to. The majority of counselors (n = 231, 80.2%) are members of there schools 
club, 125 counselors (43.4%) are members of a project club, and 94 counselors (32.6%) are 
members of a community club.  
Objective 2: Counselor Participation in 4-H Activities 
The second objective was to determine counselor participation in selected leadership and 
life skill development opportunities prior to serving as 4-H camp counselors. The leadership and 
life skill development opportunities selected were Junior Leadership Conference, 4-H University, 
Parish Junior Leadership Program, and 4-H Club Officer Role.  
For the first participation variable, years attending Junior Leadership Conference, the 
mean number of years a counselor attended Junior Leadership Conference was 1.03 (SD = .97) 
with a range from zero to three years. The largest group of counselors (n = 114, 39.6%) 
participated in Junior Leadership Conference one time (See Table 4). Ninety-nine counselors 
(34.4%) indicated they had never been to Junior Leadership Conference. 
The second participation variable was the number of years counselors attended 4-H 
University (previously called Short Course). The mean number of years counselors attended 4-H 
University was 2.53 (SD = 1.77) with a range from zero to seven years. The largest group of 
counselors (n = 69, 24.0%) indicated they had attended 4-H University for three years. Five 
counselors (1.7%) indicated they have attended 4-H University for seven years (See Table 4). 
The next participation variable was number of years the counselors had participated in a 
parish junior leadership club. The mean number of years camp counselors were involved in their 
parish junior leadership club was 2.73 (SD = 1.78) with a range from zero to six years. The 
largest group of counselors (n = 58, 20.1%) indicated they had been involved in their parish  
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Table 4. Years of Participation in Leadership and Life Skills Development Opportunities by 
Louisiana 4-H Summer Camp Counselors 
 
N = 288. Data were collected from Louisiana 4-H summer camp counselors during the 10 4-H summer camps in 
June, July and August 2006.   
 
junior leadership club for three years. Fifty-one counselors (17.7%) indicated they had 
participated for four years, while only 16 (5.6%) had participated for six years (See Table 4). 
The final participation variable was number of years served in a club officer role. The 
mean number of years counselor served as 4-H club officers was 3.72 (SD = 2.71), with a range 
Variable Years n % M SD 
Years Junior Leadership Conference    1.03 .97 
 0 99 34.4   
 1 114 39.6   
 2 43 14.9   
 3 32 11.1   
 Missing 0    
Years 4-H University    2.50 1.77 
 0 32 11.1   
 1 60 20.8   
 2 60 20.8   
 3 69 24.0   
 4 25 8.7   
 5 14 4.9   
 6 23 8.0   
 7 5 1.7   
 Missing 0    
Years Parish Junior Leader Club    2.73 1.78 
 0 44 15.3   
 1 37 12.8   
 2 45 15.6   
 3 58 20.1   
 4 51 17.7   
 5 37 12.8   
 6 16  5.6   
 Missing 0    
Years 4-H Club Officer    3.72 2.71 
 0 33 11.5   
 1 46 16.0   
 2 34 11.8   
 3 33 11.5   
 4 34 11.8   
 5 33 11.5   
 6 22 7.5   
 7 20 6.9   
 8 12 4.2   
 9 21 7.3   
 Missing 0    
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from zero to nine years of club officer participation. Forty-six counselors (16.0%) made up the 
largest group indicating they had only been club officers for one year. Twenty-one counselors 
(7.3%) indicated they had been club officers for 9 years, while 33 (11.5%) reported never serving 
as a club officer.   
The participation score is a computed score combining points from each leadership and 
life skill development opportunity variable into one total participation value. Participation points 
were applied to events according to the level of leadership and life skill opportunities gained 
through participating in these events as perceived by Louisiana state 4-H faculty. For Junior 
Leadership Conference, participants received 4 points for each year of attendance. 4-H 
University added 3 points for each year of participation. Participation in the parish junior 
leadership club added 2 points for every year of participation. Counselors who were 4-H club 
officers received 1 point for every year of participation. As described in Chapter 3 on pages 57-
58, this scoring system was designed and validated by state level 4-H faculty.  
The mean score for camp counselor participation was 21.1 (SD = 10.9). The participation 
score had a range from 0 points to 54 points. The largest group of counselors (n = 14, 5.0%) had 
a total participation score of 20.00 (See Table 5). Seven counselors (2.5%) indicated they had 
never participated in any of the four leadership and life skills development opportunities, 
whereas one counselor (.4%) had a participation score of 49, which was the highest participation 
score reported.  
Objective 3: Developmental Experiences of 4-H Camp Counselors 
The third objective was to describe the developmental experiences of 4-H camp 
counselors at Louisiana 4-H summer camp as measured by the Youth Experience Survey 2.0.  
counselors responses to the Youth Experience Survey 2.0 will be reported followed by 
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Table 5.  Participation Scores of Louisiana 4-H Summer Camp Counselors Based on Selected 
Leadership and Life Skills Development Opportunities. 
 
Variable Participation Score n % M SD  
Participation    21.1 10.9  
 0 7 2.5    
 1 2 .7    
 3 4 1.4    
 4 3 1.1    
 5 3 1.1    
 6 8 2.8    
 7 8 2.8    
 8 6 2.1    
 10 10 3.5    
 11 6 2.1    
 12 8 2.8    
 13 7 2.5    
 14 5 1.8    
 15 12 4.3    
 16 12 4.3    
 17 7 2.5    
 18 9 3.2    
 19 9 3.2    
 20 14 5.0    
 21 11 3.9    
 22 9 3.2    
 23 13 4.6    
 24 10 3.5    
 25 5 1.8    
 26 8 2.8    
 27 11 3.9    
 28 5 1.8    
 29 3 1.1    
 30 8 2.8    
   31 8 2.8    
   32 1 .4    
   33 7 2.5    
   34 5 1.8    
   35 5 1.8    
   36 5 1.8    
   37 6 2.1    
  38 4 1.4    
  39 2 .7    
  40 3 1.1    
  41 3 1.1    
  42 2 .7    
  43 2 .7    
  44 2 .7    
  45 1 .4    
       
    (Table continues) 
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Note: N = 288. Range 0-54 points. The participation score is a computed score compiling points as follows for years 
of participation in the following leadership and life skills development opportunities: Junior Leadership Conference, 
4 points = 1 year, 4-H University 3 points = 1 year, Parish Junior Leadership Club 2 points = 1 year, 4-H club 
officers received 1 point = 1 year.  
 
information on the reliability and internal consistency of the scales and subscales.  
Experiences of 4-H Camp Counselors. The mean scores and standard deviations for the 
seven scales are shown in Table 6 and the means and standard deviations for the 20 subscales are 
shown in Table 7. The grand mean value for each scale was calculated to determine the overall 
perception of counselors towards each factor. The researcher interpreted the grand means as 
follows: 1.00-1.49 = Not at All, 1.50-2.49 = A Little, 2.50-3.49 = Quite a Bit and, 3.50-4.00 = 
Yes, Definitely.  
The grand means for six of the seven scales (Identity Experiences, Initiative Experiences, 
Basic Skill, Positive Relationships, Team Work and Social Skills, and Adult Networks and 
Social Capital) were between 2.50 and 3.49, which indicated that counselors perceived that they 
had “Quite a Bit” of experiences in these specific areas. The scale Negative Experiences had the 
lowest mean of 1.91 (SD = .73) indicating counselors perceived they had “A Little” experience 
in the situations described by the items in this scale. The scale Team Work and Social Skills had 
the highest mean score of 3.27 (SD = .58) which shows counselors perceive to have more 
positive experiences in this area.  
The mean for 15 of the 20 subscales (Identity Exploration, Identity Reflection, Goal 
Setting, Effort, Problem Solving, Time Management, Emotional Regulation, Cognitive Skills, 
Diverse Peer Relationships, Prosocial Norms, Group Process Skills, Feedback, Leadership and 
Responsibility, Linkages to Community, and Linkages to Work and College) was between 2.50  
Variable Participation Score n %    
  47 1 .4    
  48 1 .4    
  49 1 .4    
 Missing 6     
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Table 6. Factor Loading, Internal Consistency and Descriptive Statistics for Youth 











 Item SD 
Identity Experiences 283  .73 Extensive 2.76 .66 
1.  Tried doing new things  .55   3.22 .84 
3.  I do things here I don’t get to do 
anywhere else  .37   2.83 1.01 
6.  This activity has been a positive turning 
point in my life  .73   2.78 1.02 
2.  Tried a new way of acting around 
people  .61   2.73 1.13 
5.  This activity got me thinking about who 
I am  .83   2.59 1.03 
4.  Started thinking more about my future 
because of this activity  .75   2.45 1.04 
Initiative Experiences  280  .90 Exemplary 3.02 .62 
10. I put all my energy into this activity  .61   3.43 .71 
18.  Practiced self discipline  .69    3.26 .87 
12. Learned to focus my attention  .68   3.21 .88 
11. Learned to push myself  .70   3.15 .94 
17. Learned about setting priorities  .73   3.09 .90 
15. Used my imagination to solve a 
problem   .60   3.00 .95 
13. Observed how others solved problems   .70   2.96 .88 
16. Learned about organizing time   .67   2.95 95 
14. Learned about developing plans for 
solving a problem   .72   2.93 .84 
9.  Learned to consider possible obstacles 
when making plans  .74   2.92 .88 
8.  Learned to find ways to achieve my 
goals  .74   2.70 .99 
7. I set goals for myself in this activity  .71   2.66 1.01 
Basic Skill 273  .84 Exemplary 2.70 .66 
27. Communication skills  .68   3.22 .96 
22. Learned that my emotions affect how I 
perform  .61   3.02 .97 
19. Learned about controlling my temper  .58   2.95 1.05 
21. Became better at handling stress  .66   2.94 .96 
28. Athletic or physical skills  .55   2.83 1.04 
20. Became better at dealing with fear and 
 anxiety  .71   2.71 1.06 
26. Artistic/creative skills  .64   2.65 1.08 
24. Skills for finding information  .71   2.47 1.03 
23. Academic skills (reading, writing, math, 
etc.)  .69   2.08 1.00 
25. Computer/Internet skills  .64   2.06 1.14 
       
    (Table continues)
    
    











 Item SD 
Positive Relationships 274  .81 Exemplary 3.21 .57 
29. Made friends with someone of the 
opposite gender  .62   3.66 .65 
30. Learned I had a lot in common with 
 people from different backgrounds  .70   3.48 .76 
32.  Made friends with someone from a 
different social class (someone richer or 
poorer)  .68   3.40 .87 
31. Got to know someone from a different 
ethnic group  .68   3.35 .85 
33. Learned about helping others  .74   3.35 .82 
35. Learned to stand up for something I 
believed was morally right  .71   3.12 .95 
36. We discussed morals and values  .56   2.76 1.06 
34. I was able to change my school or 
community for the better  .60   2.56 1.02 
Team Work and Social Skills 274  .88 Exemplary 3.27 .58 
44. Learned about the challenges of being a 
leader  .77   3.46 .75 
45. Others in this activity counted on me  .71   3.45 .73 
46. Had an opportunity to be in charge of a 
group of peers  .65   3.41 .85 
40. Learned how my emotions and attitude 
affect others in the group  .78   3.33 .81 
37. Learned that working together requires 
some compromising  .75   3.32 .81 
39. Learned to be patient with other group 
members  .68   3.29 .84 
41. Learned that it is not necessary to like 
people in order to work with them  .61   3.26 .87 
38. Became better at sharing responsibility  .79   3.19 .80 
43. I became better at taking feedback   .67   2.99 .91 
42. I became better at giving feedback  .62   2.98 .89 
Adult Networks and Social Capital 278  .86 Exemplary 2.63 .79 
46. Got to know people in the community   .68   2.92 1.00 
50. This activity increased my desire to stay 
in school  .70   2.88 1.12 
47. Came to feel more supported by the 
community  .75   2.79 1.06 
49. This activity helped prepare me for 
college  .77   2.65 1.06 
48. This activity opened up job or career 
opportunities for me  .77   2.48 1.10 
45. I had good conversations with my 
parents/guardians because of this 
activity  .73   2.39 1.07 
44. This activity improved my relationship 
with my parents/guardians  .79   2.31 1.08 
       












 Item SD 
Negative Experiences  279  .87 Exemplary 1.91 .73 
56. This activity has stressed me out  .57   2.39 1.24 
59. There were cliques in this activity  .64   2.18 1.16 
60. I get stuck doing more than my fair 
share   .69   2.10 1.10 
61. Other youth in this activity made 
inappropriate sexual comments, jokes, 
or gestures  .68   2.05 1.15 
55. This activity interfered with doing 
things with family  .66   1.95 1.08 
54. Demands were so great that I didn’t get 
my assignments done   .63   1.84 1.04 
57. Felt like I didn’t belong in this activity  .80   1.61 .95 
62. Was discriminated against because of 
 my gender, race, ethnicity, disability, or 
 sexual orientation  .81   1.57 .99 
58. I felt left out   .81   1.52 .92 
 Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Analyses based on responses received from Louisiana 4-H summer camp counselors during 10 4-H summer 
camps in June, July and August 2006. All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).  
Note: Scale:  1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely.  Scale interpretation: 1.00-1.49 = 
Not at all, 1.50-2.49 = A little, 2.50-3.49 = Quite a Bit, 3.50-4.00 = Yes, definitely.   
Note: Individual factor analyses with varimax rotation were conducted on each scale; the items in each scale were 
“forced” into a single factor.  
Note: Cronbach’s alpha interpretation according to Robinson et al. (1991): <.60 Minimal, .60-.69 Moderate, .70-.79 
Extensive, .80 or Better Exemplary.  
   
and 3.49 indicating counselors perceived they had “Quite a Bit” of experiences in the situations 
described by items in these subscales. (See Table 5). The subscales Physical Skills, Integration 
with Family, Stress, Social Exclusion, and Negative Group Dynamics each had means between 
1.50 and 2.49 indicating counselors perceived they had “A Little” experience in these areas.  
The items in each scale will be discussed in the following paragraphs. Further discussion 
was designed to identify unique and interesting aspects of the items in each scale or subscale.  
Identity Experiences. The scale Identity Experiences had six items; all but one item had 
means between 2.50 and 3.49, which indicated counselors perceived they had “Quite a Bit” of 
experience in these areas as shown in Table 6. Item 4, “Started thinking more about my future 
because of this activity,” had the lowest mean of 2.45 (SD = 1.04) which indicated counselors  
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Table 7. Factor Loading, Internal Consistency and Descriptive Statistics for Youth 











 Item SD 
Identity Experiences: Identity Exploration 284  .54a Minimal 2.93 .72 
1. Tried doing new things  .75   3.22 .84 












Identity Experiences: Identity Reflection 285  .79 Extensive 2.60 .87 
6. This activity has been a positive turning 











4. Started thinking more about my future 





Initiative Experiences: Goal Setting 285  .85 Exemplary 2.76 .84 
9. Learned to consider possible obstacles 











7. I set goals for myself in this activity  .88   2.66 1.01 
Initiative Experiences: Effort 286  .74 Extensive 3.26 .69 
10. I put all my energy into this activity  .76   3.43 .71 
11. Learned to push myself  .88   3.15 .94 
12. Learned to focus my attention  .79   3.21 .88 
Initiative Experiences: Problem Solving 285  .78 Extensive 2.96 .74 






13. Observed how others solved problems   .87   2.96 .88 
14. Learned about developing plans for 





Initiative Experiences: Time Management 285  .80 Exemplary 3.09 .77 
18. Practiced self discipline  .82   3.26 .87 
17. Learned about setting priorities  .87   3.09 .90 
16. Learned about organizing time   .86   2.95 95 
Basic Skill: Emotional Regulation 283  .82 Exemplary 2.91 .81 






19. Learned about controlling my temper  .77   2.95 1.05 
21. Became better at handling stress  .84   2.94 .96 






Basic Skill: Cognitive Skills 279  .82 Exemplary 2.49 .79 
27. Communication skills  .67   3.22 .96 
26. Artistic/creative skills  .75   2.65 1.08 
24. Skills for finding information  .81   2.47 1.03 






25. Computer/Internet skills  .78   2.06 1.14 
       
       











 Item SD 
Basic Skill: Physical Skills  281  N/A N/A 2.83 1.04 
28. Athletic or physical skills  N/A   2.83 1.04 
Positive Relationships: 
Diverse Peer Relationships 278  .78 Extensive 3.47 .61 






30. Learned I had a lot in common with 





32. Made friends with someone from a 












Positive Relationships: Prosocial Norms 280  .77 Extensive 2.95 .74 
33. Learned about helping others  .68   3.35 .82 
35. Learned to stand up for something I 





36. We discussed morals and values  .76   2.76 1.06 
34. I was able to change my school or 





Team Work and Social Skills:  
Group Process Skills 282  .82 Exemplary 3.28 .63 
40. Learned how my emotions and attitude 

















41. Learned that it is not necessary to like 





38. Became better at sharing responsibility  .81   3.19 .80 
Team Work and Social Skills: Feedback 282  .74 Extensive 2.98 .80 
43. I became better at taking feedback   .89   2.99 .91 
42. I became better at giving feedback  .89   2.98 .89 
Team Work and Social Skills: 
Leadership and Responsibility 280  .76 Extensive 3.44 .64 






45. Others in this activity counted on me  .83   3.45 .73 
46. Had an opportunity to be in charge of a 





Adult Networks and Social Capital: 
Integration with Family 280  .87 Exemplary 2.35 1.01 
48. I had good conversations with my 






47. This activity improved my relationship 





Adult Networks and Social Capital: 
Linkages to Community 284  .82 Exemplary 2.85 .94 
49. Got to know people in the community   .92   2.92 1.00 

















 Item SD 
    (Table continues)
Adult Networks and Social Capital: 

















51. This activity opened up job or career 





Negative Experiences: Stress 284  .70 Extensive 2.06 .86 
56. This activity has stressed me out  .74   2.39 1.24 
55. This activity interfered with doing 





54. Demands were so great that I didn’t get 





Negative Experiences: Social Exclusion 283  .79 Extensive 1.77 .84 
59. There were cliques in this activity  .75   2.18 1.16 
57. Felt like I didn’t belong in this activity  .88   1.61 .95 
58. I felt left out   .90   1.52 .92 












61. Other youth in this activity made 






62. Was discriminated against because of 






 Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Analyses based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H 
summer camps in June, July and August 2006.  All data were collected using Zoomerang© which is a web-based 
survey tool (http://www.zoomerang.com).  
Note: Scale:  1  =  Not at all, 2  =  A little, 3  =  Quite a bit, 4  =  Yes, definitely.  Scale interpretation: 1.00-1.49 = 
Not at all, 1.50-2.49 = A little, 2.50-3.49 = Quite a bit, 3.50-4.00 = Yes, definitely.   
Note: Individual factor analyses with varimax rotation were conducted on each subscale; the items in each subscale 
were “forced” into a single factor.  
Note: Cronbach’s alpha interpretation according to Robinson et al. (1991): <.60 Minimal, .60-.69 Moderate, .70-.79 
Extensive, .80 or Better Exemplary.  
 
perceived they had “A Little” experience in the situations described in this scale.  Item 1 “Tried 
doing new things” had the highest mean of 3.22 (SD = .84). 
Subscales for Identity Experiences Scale. The Identity Experience scale had two 
subscales, Identity Exploration and Identity Reflection. Means and standard deviations for these 
subscales are listed in Table 7.  
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Initiative Experiences. The scale Initiative Experiences had 12 items; every item had 
means between 2.50-3.49 as shown in Table 6. This shows counselors perceived they had “Quite 
a Bit” of experience in each item relating to Initiative Experiences. Item 10 “I put all my energy 
into this activity” had the highest mean 3.43 (SD = .71), and item 7 “I set goals for myself in this 
activity” had the lowest mean 2.66 (SD = 1.01).  
Subscales for Initiative Experiences Scale. The Initiative Experience scale had four 
subscales: Goal Setting, Effort, Problem Solving, and Time Management. The means and 
standard deviation for these subscales are listed in Table 7.  
  Basic Skill. The scale Basic Skill had 10 items; seven of the 10 items had means between 
2.50 and 3.49. Items 23, 24 and 25 had means between 1.50 and 2.49 showing counselors 
perceived they had “A Little” experience in the situations described by these items. Item 27 
“Communication skills” had the highest mean 3.22 (SD = .96), and item 25 “Computer/Internet 
skills” had the lowest mean 2.06 (SD = 1.14). 
 Subscales for Basic Skill Scale. The Basic Skill scale had three subscales: Emotional 
Regulation, Cognitive Skills, and Physical Skills. The means and standard deviations for these 
subscales are listed in Table 7. 
 Positive Relationships. The scale Positive Relationships had eight items; all but one of 
the items had means between 2.50 and 3.49 indicating counselors perceived they had “Quite a 
Bit” of positive experience in the situations described by these items in Positive Relationships. 
Item 29 “Made friends with someone of the opposite gender” had the highest mean on this scale 
of 3.66 (SD = .65), which indicated counselors perceived they “Yes, Definitely” had experience 
in this area. Item 34 “I was able to change my school or community for the better” had the lowest 
77 
mean of 2.56 (SD = 1.02) which means counselors perceived they had “A Little” experience on 
this item dealing with Positive Relationships as shown in Table 6. 
 Subscales for Positive Relationships Scale. The scale Positive Relationships had two 
subscales, Diverse Peer Relationships and Prosocial Norms. Means and standard deviations for 
these subscales are listed in Table 7. 
For the subscale Diverse Peer Relationships, all but one item had means between 2.50 
and 3.49 indicating counselors perceived they had “Quite a Bit” of experience on most of the 
items in this subscale.  Table 7 shows item 29 “Made friends with someone of the opposite 
gender” had the highest mean of 3.66 (SD = .65) indicating counselors perceived they “Yes, 
Definitely” had experiences in this area. Item 32 “Made friends with someone from a different 
social class” had the lowest mean of 3.40 (SD = .87) also indicating counselors perceived they 
had “Quite a Bit” of experience in this area. 
 Team Work and Social Skills. The scale Team Work and Social Skills had 10 items; all 
10 items on this scale had means between 2.50 and 3.49 indicating counselors perceived they had 
“Quite a Bit” of experience in all situations described by the items in this scale. Item 44 
“Learned about the challenges of being a leader” had the highest mean of 3.46 (SD = .75), and 
item 42 “I became better at giving feedback” had the lowest mean of 2.98 (SD = .89) indicating 
counselors perceived they had “Quite a Bit” of experience in all situations described by this item 
on the scale as shown in  Table 6.  
 Subscales for Team Work and Social Skills. The scale Team Work and Social Skills 
had three subscales: Group Process Skills, Feedback, and Leadership and Responsibility. 
 For the subscale Group Process Skills, all items had means between 2.50 and 3.49 
indicating counselors perceived they had “Quite a Bit” of experience in all areas of this subscale 
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as shown in Table 7. Item 40 “Learned how my emotions and attitude affect others in the group” 
had the highest mean of 3.33 (SD = .81), and item 38 “Became better at sharing responsibility” 
had the lowest mean of 3.19 (SD = .80).  
The subscale Leadership and Responsibility had three items. All items had means 
between 2.50 and 3.49. Item 44 “Learned about the challenges of being a leader” had a mean of 
3.46 (SD = .75). Table 7 shows item 45 “Others in the activity counted on me” had a mean of 
3.45 (SD = .73), whereas item 46 “Had an opportunity to be in charge of a group of peers” had a 
mean of 3.41 (SD = .85). All items in this subscale indicated counselors perceived they had 
“Quite a Bit” of experience in these areas.  
 Adult Networks and Social Capital. The scale Adult Networks and Social Capital had 
seven items. Three items had means between 1.50 and 2.49 indicating counselors perceived they 
had “A Little” experience in these areas, and four items had means between 2.50 and 3.49 
indicating counselors perceived they had “Quite a Bit” of experience in these areas. Item 47 
“This activity improved my relationship with my parents/guardian” had the lowest mean of 2.31 
(SD = 1.08) indicating counselors perceived they had “A Little” experience in this situation 
described by this item. Item 49 “Got to know people in the community” had the highest mean of 
2.92 (SD = 1.00) indicating counselors perceived they had “Quite a Bit” of experience in the 
situation described in this item as shown in Table 6. 
  Subscales for Adult Networks and Social Capital Scale. The scale Adult Networks and 
Social Capital had three subscales: Integration with Family, Linkages to Community, and 
Linkages to Work and College. Means and standard deviations for these subscales are listed in 
Table 7.  
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 Negative Experiences. The scale Negative Experiences had nine items. All nine items 
had means between 1.50 and 2.49 indicating counselors perceived they had “A Little” experience 
in all situations described in the items relating to Negative Experiences. Item 58 “I felt left out” 
had the lowest mean of 1.52 (SD = .92), and item 56 “The activity stressed me out” had the 
highest mean of 2.39 (SD = 1.24) both indicating counselors perceived they had “A Little” 
experience in these items relating to Negative Experiences as shown in Table 6.   
 Subscales for Negative Experiences Scale. The scale Negative Experiences had three 
subscales: Stress, Social Exclusion, and Negative Group Dynamics.  
 The subscale Stress had three items; all three items had means between 1.50 and 2.49 
indicating counselors perceived they had “A Little” experience in these items relating to Stress. 
Table 7 shows item 54 “Demands were so great I didn’t get assignments done” had the lowest 
mean of 1.84 (SD = 1.04), and item 56 “This activity has stressed me out” had the highest mean 
of 2.36 (SD = 1.24), both indicating counselors perceived they had “A Little” experience in these 
items relating to these situations.  
The Subscale Social Exclusion had three items all with means between 1.50 and 2.49 
indicating counselors perceived they had “A Little” experience in these items relating to Social 
Exclusion. Table 7 shows item 58 “I felt left out” with the lowest mean of 1.52 (SD = .92) 
indicating that most counselors perceived they had “A Little” but low experience in this area. 
Item 59 “There were cliques in this activity” had the highest mean of 2.18 (SD = 1.16) indicating 
counselors perceived they had “A Little” experience in the situation described in this item.  
 The subscale Negative Group Dynamics had three items. All items had means between 
1.50 and 2.49 indicating counselors perceived they had “A Little” experience in each of the 
situation related to Negative Group Dynamics. Table 7 shows item 62 “Was discriminated 
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against because of my gender, race, ethnicity, disability, or sexual orientation” had a mean of 
1.57 (SD = .99) indicating counselor perceived they had “A Little” but low experiences in this 
area. Item 60 “I get stuck doing more than my fair share” had the highest mean of 2.10 (SD = 
1.10) indicating counselors perceived they had more experience in this area of the subscale.  
 Internal Consistency of Scales and Factor Analysis. Reliability coefficients were 
calculated for each of the seven scales and 20 subscales used in the Youth Experience Survey 
2.0. The reliability coefficients for the seven scales ranged from .73 to .90. Using the standards 
for reliability published by Robinson, Shaver, and Wrightsman (1991), all scales possessed 
extensive or exemplary reliability. Reliability coefficients for the seven scales and interpretation 
of the scale reliability are listed in Table 6. The reliability coefficients for the 20 subscales 
ranged from .54 to .87. One subscale, Identity Exploration, had a reliability coefficient of .54, 
which indicates the scale possessed minimal reliability. The reliability coefficients for the 
remaining 19 subscales possessed extensive or exemplary reliability.  according to Robinson et 
al. (1991). Reliability coefficients for the 20 subscales and interpretation of the scale reliability 
coefficients are listed in Table 7. 
Exploratory factor analysis was used to determine if the items in each of the seven scales 
and 20 subscales contributed significantly to the measurement of the factors represented by each 
scale. Since the number of observations was inadequate to conduct a factor analysis with all 62 
items in the instrument, all items in each scale and subscale were forced into a single factor in 
the factor analysis. A minimum factor loading coefficient of .35 was used as recommended by 
Hair, Anderson, Tatham, & Black (1998). Based on a sample size of 288, Hair et al. indicated 
that a factor loading of .35 was required to produce statistically significant factor loadings based 
on an alpha level of .05 and a sample size of 250-349. “Significance is based on a .05 
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significance level (α), a power level of .80, and standard errors assumed to be twice those of 
conventional correlation coefficients” (p. 112). Factor loadings for the items in the seven scales 
ranged from .37 to .81 (Table 6), all being acceptable according to Hair et al. (1998) based on a 
sample of over 250 subjects. Factor loadings for the items in the 20 subscales ranged from .64 to 
.94 (Table 7), all being acceptable according to Hair et al. (1998) based on a sample of over 250 
subjects.  
The results of the exploratory factor analyses and the internal consistency analyses 
indicate that all but one subscale, Identity Exploration, were reliable and items within each scale 
measure components of a common construct. Caution should be used in interpreting the results 
from the Identity Exploration subscale due to its minimal internal consistency 
Objective 4: Relationship between Youth Experience Survey Scales and Personal 
Characteristics 
 
Objective four was to determine if relationships existed between the seven YES 
developmental experiences scale means and selected personal characteristics: age, gender, 
ethnicity, years in 4-H, years as a 4-H counselor, hours of camp counselor training, and 
participation. Table 8 shows the correlation coefficients for all personal characteristics as they 
relate to the seven scales on the Youth Experiences Survey 2.0. Davis (1971) descriptors were 
used to interpret the correlation coefficients as follows: .01-.09 negligible association, .10-.29 
low association, .30-.49 moderate association, .50-.69 substantial association, .70 or higher very 
high association. 
Ethnicity had a low statistical significance association with Identity Experiences (rpb = 
.17), Initiative Experiences (rpb = .21), Basic Skill (rpb = .19), Team Work and Social Skills (rpb = 
.16), Positive Relationships (rpb = .15), Negative Experiences (rpb = .21), and a moderate  
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Table 8.  Correlations Between Youth Experiences Survey 2.0 Scale Means and Personal 
Characteristics of 4-H Summer Camp Counselors.  
 
Youth Experience Scales 
Personal 
Variables 



















r .078 .084 .069 .104 .063 .075 .011 
p .194 .165 .255 .086 .302 .211 .850 
Age 
  
  N 281 278 273 274 274 278 279 
Interpretation Negligible  Negligible Negligible Low Negligible Negligible Negligible 
rpb .054 .117 .019      .237**     .243** .053    -.188** 
p .369 .051 .749 .001 .001 .380 .002 
Gender 
(1 = male, 
2 = female) N 280 277 272 273 274 277 278 
Interpretation Negligible Low Negligible Low Low Negligible Low 
rpb     .174**      .214**     .193**    .148*   .159*     .318**     .207** 
p .005 .001 .002 .019 .011 .001 .001 
Ethnicity 
(1 = white, 
2 = black) N 260 258 253 254 253 258 258 
Interpretation Low Low Low Low Low Moderate Low 
r .033 .033 -.035 .035 .019 -.042 -.083 
p .579 .580 .561 .561 .755 .483 .169 
Grade in School 
N 281 278 273 274 274 278 279 
Interpretation Negligible Negligible Negligible Negligible Negligible Negligible Negligible 
r .064 .035 .050 .054 .101 .052 .019 
p .290 .558 .416 .379 .096 .394 .756 
Years in 4-H 
N 278 275 271 272 271 275 276 
Interpretation Negligible Negligible Negligible Negligible Low Negligible Negligible 
r -.054 -.114 -.070 -.035 -.078 -.037 .001 
p .371 .058 .251 .567 .202 .543 .998 
Years as  
Camp Counselor 
N 279 276 271 272 272 276 277 
Interpretation Negligible Low  Negligible Negligible Negligible Negligible Negligible 
r -.007 .092 -.011 .043 .081 -.022 -.044 
p .907 .131 .859 .480 .188 .720 .472 
Hours Camp 
Counselor 
Training N 275 272 267 268 268 272 273 
Interpretation Negligible Negligible Negligible Negligible Negligible Negligible Negligible 
r .096 .101 .079    .122* .114 .079 .087 
p .109 .095 .198 .045 .060 .195 .149 
Participation in  
4-H 
N 278 274 267 268 270 272 274 
Interpretation Negligible Low Negligible Low Low Negligible Negligible 
       
     (Table continues)
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Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Analyses based on responses received from Louisiana 4-H summer camp counselors during 10 4-H summer 
camps in June, July and August 2006.   
Note: All data were collected using Zoomerang© which is a web-based survey tool (http://www.zoomerang.com). 
Note: Interpretations according to Davis (1971) descriptors: .01-.09 negligible association, .10-.29 low association, 
.30-.49 moderate association, .50-.69 substantial association, .70- or higher very high association.  
* p < .05 ** p < .01 two-tailed 
 
statistically significant association with Adult Networks and Social Capital (rpb = .32). This 
indicates that black counselors tended to have higher-level experiences than white counselors.  
Gender had a low statistically significant association with Positive Relationships (rpb = .24), 
Team Work and Social Skills (rpb = .24), and Negative Experiences (rpb = -.19). This indicates 
females tended to have higher-level experiences than males in the situations relating to Positive 
Relationships along with Team Work and Social Skills, and males tended to have more 
experiences than females in situations relating to Negative Experiences. 
Participation in 4-H leadership and life skills activities had a low statistically significant 
association with Positive Relationships (r = .12). This indicates that counselors who participated 
in more 4-H leadership and life skills development opportunities tended to have higher-level 
experience in the situations relating to the area of Positive Relationships. 
No other relationships were found for the personal variables; age, years in 4-H, years as a 
camp counselor, and hours of camp counselor training 
Table 9 shows the correlation coefficients for all personal characteristics as they relate to 
the 20 subscales on the Youth Experiences Survey 2.0. Davis (1971) descriptors were used to 
interpret the correlation coefficients as follows: .01-.09 negligible association, .10-.29 low 
association, .30-.49 moderate association, .50-.69 substantial association, .70-or higher very high 
association.  
Ethnicity had a low statistically significant association with Identity Reflection (rpb = 
.18), Goal Setting (rpb = .19), Effort (rpb = .15), Problem Solving (rpb = .14), Time Management  
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Table 9.   Correlations Between Youth Experiences Survey 2.0 Subscale Means and Personal 
Characteristics of 4-H Summer Camp Counselors.  
 
Personal 
Variables   
Youth Experience Subscales 
  Identity 
Exploration  
Identity 




Management   
r .034 .086 .100 .040 .082 .035   
p .575 .149 .093 .502 .169 .557   
Age 
N 282 283 283 284 283 283   
Interpretation Negligible  Negligible Low Negligible Negligible Negligible   
rpb .099 -.005 .006 .090 .090     .189**   
p .097 .929 .919 .132 .131 .001   
Gender 
(1 = male, 
2 = female) N 281 282 282 283 282 282   
Interpretation Negligible  Negligible Negligible Negligible Negligible Low    
rpb .114     .178**     .186**    .147*   .136*      .204**   
p .066 .004 .002 .017 .027 .001   
Ethnicity 
(1 = white, 
2 = black) N 261 262 262 263 263 262   
Interpretation Low Low Low Low Low Low   
r .021 .028 .063 -.020 .046 .004   
p .725 .638 .288 .733 .445 .941   
Grade in 
School 
N 282 283 283 284 283 283   
Interpretation Negligible  Negligible Negligible Negligible Negligible Negligible    
r .115 -.001 .019 -.001 .072 .021   
p .056 .986 .745 .981 .232 .721   
Years in 4-H 
N 279 280 280 281 280 280   
Interpretation Low  Negligible Negligible Negligible Negligible Negligible    
r -.065 -.031 -.046 -.104 -.040        -.139*   
p .279 .607 .439 .081 .500 .020   
Years as  
Camp 
Counselor N 280 281 281 282 281 281   
Interpretation Negligible  Negligible Negligible Low Negligible Low   
r -.068 .043 .030 .077   .127* .055   
p .263 .480 .618 .199 .034 .363   
Hours Camp 
Counselor 
Training N 276 277 277 278 277 277   
Interpretation Negligible  Negligible Negligible Negligible  Low Negligible    
r .039 .115 .089 .108 .078 .085   
p .517 .056 .139 .072 .192 .156   
Participation 
in 4-H 
N 279 280 279 280 279 279   
Interpretation Negligible  Low Negligible Low  Negligible  Negligible    
        
   (Table continues)
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Personal 
Variables   














Skills Feedback  
r .038 .060 .056 .078 .079 .100 .110  
p .528 .320 .352 .196 .189 .095 .064  
Age 
N 283 279 281 278 280 282 282  
Interpretation Negligible  Negligible Negligible Negligible  Negligible Low Low  
rpb  .148* -.089 -.055   .335** .087    .257** .077  
p .013 .138 .360 .001 .149 .001 .198  
Gender 
(1 = male, 
2 = female) N 282 278 280 277 279 281 281  
Interpretation Low  Negligible Negligible Moderate Negligible Low Negligible  
rpb .074    .266**       .122* .074      .152*  .130*   .204**  
p .231 .001 .049 .236 .014 .036 .001  
Ethnicity 
(1 = white, 
2 = black) N 262 258 261 257 260 261 261  
Interpretation Negligible  Low Low Negligible  Low Low Low  
r -.041 -.013 -.013 .064 -.001 .071 .043  
p .494 .823 .828 .290 .989 .236 .468  
Grade in 
School 
N 283 279 281 278 280 282 282  
Interpretation Negligible  Negligible Negligible Negligible  Negligible Negligible Negligible  
r .039 .008 .079 .004 .065 .116 .051  
p .511 .893 .188 .946 .283 .053 .398  
Years in 4-H 
N 280 277 278 275 278 279 279  
Interpretation Negligible  Negligible Negligible Negligible  Negligible Low Negligible  
r -.111 -.019 -.032 -.075 -.010 -.090 -.064  
p .062 .756 .599 .215 .869 .133 .283  
Years as  
Camp 
Counselor N 281 277 279 276 278 280 280  
Interpretation Low  Negligible Negligible Negligible  Negligible Negligible Negligible  
r .016 -.047 .071 .032 .061 .079 .092  
p .797 .444 .239 .594 .312 .188 .129  
Hours Camp 
Counselor 
Training N 277 273 275 272 274 276 276  
Interpretation Negligible  Negligible Negligible Negligible  Negligible Negligible Negligible  
r .004 .118 .039 .027    .161** .113 .068  
p .947 .050 .516 .654 .007 .061 .262  
Participation 
in 4-H 
N 277 273 275 272 274 276 277  
Interpretation Negligible  Low Negligible Negligible  Low Low Negligible  
        
     (Table continues)
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Personal 
Variables   
Youth Experience Subscales 
















Age r -.035 .057 .085 .058 .014 .016 -.010  
 p .560 .342 .152 .327 .814 .795 .871  
 N 280 280 284 284 284 283 282  
Interpretation Negligible Negligible Negligible  Negligible Negligible Negligible  Negligible  
rpb   .236** -.041 .096 .057 -.141*   -.179**   -.157**  
p .001 .500 .107 .338 .018 .003 .009  
Gender (1 = 
male, 2 = 
female) N 280 279 283 283 283 282 281  
Interpretation Low Low  Negligible  Negligible Low Low Low  
rpb .110     .285**     .189**     .285**     .176**      .160**     .167**  
p .076 .001 .002 .001 .004 .009 .007  
Ethnicity 
(1 = white, 
2 = black) 
 
N 
259 260 263 263 263 262 261  
Interpretation Low Low Low Low Low Low Low  
r -.054 -.061 .010 -.041 -.065 -.047 -.101  
p .368 .308 .872 .490 .274 .428 .090  
Grade in 
School 
N 280 280 284 284 284 283 282  
Interpretation Negligible Negligible Negligible  Negligible Negligible Negligible Low  
r .070 .051 -.002 .039 .081 .010 -.058  
p .248 .402 .976 .519 .177 .869 .332  
Years in 4-H 
N 277 277 281 281 281 280 279  
Interpretation Negligible Negligible Negligible  Negligible Negligible Low Negligible  
r -.038 -.065 -.059 .051 -.005 -.008 .027  
p .525 .277 .323 .396 .929 .888 .647  
Years as  
Camp 
Counselor N 278 278 282 282 282 281 280  
Interpretation Negligible Negligible Negligible  Negligible Negligible Negligible Negligible  
r .070 -.025 -.052 .037 -.021 .007 -.062  
p .250 .679 .385 .543 .722 .902 .307  
Hours Camp 
Counselor 
Training N 274 274 278 278 278 277 276  
Interpretation Negligible Negligible Negligible  Negligible Negligible Negligible Negligible  
        





 Youth Experience Subscales 
















r .082 .090 .061 .064 .084 .075 .070  
p .175 .137 .315 .290 .164 .212 .249  
Participation 
in 4-H 
N 275 274 278 278 278 278 276  
Interpretation         
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Analyses based on responses received from Louisiana 4-H summer camp counselors during 10 4-H summer 
camps in June, July and August 2006.   
Note: All data were collected using Zoomerang© which is a web-based survey tool (http://www.zoomerang.com). 
Note: Interpretations according to Davis (1971) descriptors: .01-.09 negligible association, .10-.29 low association, 
.30-.49 moderate association, .50-.69 substantial association, .70- or higher very high association.  
* p < .05 ** p < .01 two-tailed 
 
(rpb = .20), Cognitive Skills (rpb = .27), Physical Skills (rpb = .12), Prosocial Norms (rpb = .14), 
Group Process Skills (rpb = .13), Feedback (rpb = .20), Integration with Family (rpb = .29), 
Linkages to Community (rpb = .19), Linkages to Work and College (rpb = .29), Stress (rpb = .18), 
Social Exclusion (rpb = .16), and Negative Group Dynamics and (rpb = .17). This indicates that 
black counselors tended to have higher-level experiences than white counselors in all positive 
scales, and white counselors tended to have lower-level experiences in the negative scales.   
Hours of camp counselor training has a low statistically significant association with 
Problem Solving (rb = .13). This indicates counselors that attended more hours of camp 
counselor trainings tended to have higher-level experiences with Problem Solving. 
Gender had a low statistically significant association with Time Management (rpb = .19), 
Emotional Regulation (rpb = .15), Group Process Skills (rpb = .26), Leadership and 
Responsibility (rpb = .24), Stress (rpb = -.14), Social Exclusion (rpb = -.18), and Negative Group 
Dynamics (rpb = -.16).  Gender had a moderate statistically significant association with Diverse 
Peer Relationships (rpb = .34). This indicates females tended to have higher-level experiences 
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than males in all subscales except Stress, Social Exclusion, and Negative Group Dynamics, in 
which males tended to have more experiences than females. 
  Years as a camp counselor had a low statistically significant association with Time 
Management (r = -.14). This indicates that the fewer years that a counselor served as a camp 
counselor they tended to have higher-level experiences with Time Management. 
Participation in 4-H leadership and life skills activities had a low statistically significant 
association with Prosocial Norms (r = .16). This indicates counselors who participated in more 
4-H leadership and life skills development activities tended to have higher experiences with 
Prosocial Norms. 
For age and years as a 4-H member, no relationships existed as they relate to the 
subscales on the Youth Experiences Survey 2.0. 
Objective 5: Variance on Youth Experience Survey Scale Means Explained by Selected 
Personal Characteristics 
 
The fifth objective was to determine if selected personal variables explained a significant 
proportion of the variance in the seven YES developmental experiences scale means. The 
personal variables used in these analysis were: age, gender, ethnicity, years in 4-H, years as a 
4-H counselor, hours of camp counselor training, and participation in selected leadership and life 
skill development opportunities.  
It was determined no multicollinearity existed in any of the regression models. All 
variables had tolerance values above .19, and VIF values below 5.3 indicating multicollinearity 
did not exist in any of the models. Hair et al. (1998) indicated: 
Two of the more common measures for assessing both pairwise 
and multiple variable collinearity are (1) the tolerance value and 
(2) its inverse-the variance inflation factor (VIF). . . Thus, any 
variables with tolerance values below .19 (or above a VIF of 5.3) 
would have a correlation of more than .90 (p. 191, 193).  
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Cohen’s (1998) effect sizes descriptors for multiple regression will be used to interpret the 
amount of variance explained in each model. Interpretation of effect size will be interpreted as 
follows: .0196 -.1299 = small effect size, .1300-.2599 = medium effect size, and >.2600 = large 
effect size (1998).  
For Identity Experiences, ethnicity was the only significant explanatory variable (R2 = 
.02, p = .02). This is a small effect size according to Cohen’s standard for interpreting effect size 
(1998). Table 10 shows the forward regression analysis for Identity Experiences. This indicates 
that black counselors tended to have higher-level experiences than white counselors in Identity 
Experiences, although only 2% of the variance in their mean scores on the Youth Experience 
Survey 2.0 was explained.   
Table 10. Forward Multiple Regression Analysis of Personal Characteristics on Identity 
Experience Scale of the Youth Experiences Survey 2.0. 














Variables in the equation B R2 Cumulative R2 
Ethnicitya .28 .02 .02 
Variables not in the equation t p 
Age in years 1.54 .13 
Participation in leadership and life skills opportunities 1.04 .30 
Years as a 4-H member 1.05 .30 
School Grade .74 .46 
Years as a 4-H summer camp counselor -.65 .52 
Gender .59 .56 
Hours of camp counselor training -.33 .74 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Identity Experience Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. Analyses 
based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer camps in 
June, July and August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   
a Explanatory variables were coded as: Ethnicity: 1 = white, 2 = black.  
 
For Initiative Experiences, ethnicity was the only significant explanatory variable in the 
model (R2 = .04, p = <.01). This is a small effect size according to Cohen’s standard for 
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interpreting effect size (1998). Table 11 shows the forward regression analysis for Initiative 
Experiences. This indicates that black counselors tended to have higher-level experiences than 
white counselors in Initiative Experiences, although only 4% of the variance in their mean scores 
on the Youth Experience Survey 2.0 was explained.   
Table 11. Forward Multiple Regression Analysis of Personal Characteristics on Initiative 
Experience Scale of the Youth Experiences Survey 2.0. 














Variables in the equation B R2 Cumulative R2 
Ethnicitya .33 .04 .04 
Variables not in the equation t p 
Age in years 1.82 .07 
Hours of camp counselor training 1.49 .14 
Gender 1.47 .14 
Participation in leadership and life skills opportunities 1.37 .17 
Years as a 4-H summer camp counselor -1.22 .22 
School Grade .93 .35 
Years as a 4-H member .60 .55 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Initiative Experience Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. Analyses 
based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer camps in 
June, July and August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   
a Explanatory variables were coded as Ethnicity: 1 = white, 2 = black.  
 
For Basic Skill, ethnicity was the only significant explanatory variable (R2 = .03, p = .01). 
This is a small effect size according to Cohen’s standard for interpreting effect size (1998). Table 
12 shows the forward regression analysis for Basic Skill. This indicates that black counselors 
tended to have higher-level experiences than white counselors in Basic Skill, although only 3% 
of the variance in their mean scores on the Youth Experience Survey 2.0 was explained.    
For Positive Relationships, gender and ethnicity were the only significant explanatory 
variables. Gender was the first explanatory variable (R2 = .05, p = <.01). This is a small effect 
size according to Cohen’s standard for interpreting effect size (1998). This indicates that females 
tended to have higher-level experiences than male counselors in Positive Relationship situations, 
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although only 5% of the variance in their mean scores on the Youth Experience Survey 2.0 was 
explained.  Ethnicity was the second explanatory variable (additional R2 = .02, p = <.01). This is 
small effect size according to Cohen’s standard for interpreting effect size (1998). This indicates 
that black counselors tended to have higher-level experiences than white counselors did in 
Positive Relationship situations, although only 2% of the variance in their mean scores on the 
Youth Experience Survey 2.0 was explained in addition to the variance explained by gender. 
Table 13 shows the forward regression analysis for Positive Relationships.   
Table 12. Forward Multiple Regression Analysis of Personal Characteristics on the Basic Skill 
Scale of the Youth Experiences Survey 2.0. 














Variables in the equation B R2 Cumulative R2 
Ethnicitya .31 .03 .03 
Variables not in the equation t p 
Participation in leadership and life skills opportunities 1.34 .18 
Age in years 1.30 .19 
Years as a 4-H summer camp counselor -.91 .36 
Years as a 4-H member .60 .55 
School Grade .22 .82 
Hours of camp counselor training .16 .88 
Gender .07 .94 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Basic Skill Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. Analyses based on 
responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer camps in June, July and 
August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   
a Explanatory variables were coded as: Ethnicity: 1 = white, 2 = black.  
 
For Team Work and Social Skills, gender and ethnicity were the only significant 
explanatory variables. Gender was the first explanatory variable (R2 = .05, p = <.01). This is a 
small effect size according to Cohen’s standard for interpreting effect size (1998). This indicates 
that females tended to have higher-level experiences than male counselors in Team Work and 
Social Skills situations, although only 5% of the variance in their mean scores on the Youth 
Experience Survey 2.0 was explained.  Ethnicity was the second explanatory variable additional 
92 
Table 13. Forward Multiple Regression Analysis of Personal Characteristics on the Positive 
Relationships Scale of the Youth Experiences Survey 2.0. 














Variables in the equation B R2 Cumulative R2 
Gender a .24 .05 .05 
Ethnicityb .22 .02 .07 
Variables not in the equation t p 
Participation in leadership and life skills opportunities 1.66 .10 
Age in years 1.63 .11 
Hours of camp counselor training 1.38 .17 
School Grade .74 .46 
Years as a 4-H member .42 .68 
Years as a 4-H summer camp counselor -.37 .71 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Positive Relationships Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. Analyses 
based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer camps in 
June, July and August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   
a Explanatory variables were coded as: Gender: 1 = male, 2 = female. b Ethnicity: 1 = white, 2 = black.  
 
(R2 = .03, p = <.01). This is a small effect size according to Cohen’s standard for interpreting 
effect size (1998). This indicates that black counselors tended to have higher-level experiences 
than white counselors did in Team Work and Social Skills situations, although only an additional 
3% of the variance in their mean scores on the Youth Experience Survey 2.0 was explained in 
addition to the variance explained by gender.  Table 14 shows the forward regression analysis for 
Team Work and Social Skills.  
For Adult Networks and Social Capital, ethnicity was the only significant explanatory 
variable (R2 = .09, p = <.01). This is a small effect size according to Cohen’s standard for 
interpreting effect size (1998). Table 15 shows the forward regression analysis for Adult 
Networks and Social Capital. This indicates that black counselors tended to have higher-level 
experiences in Adult Networks and Social Capital situations than white counselors, although  
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Table 14. Forward Multiple Regression Analysis of Personal Characteristics on the Team Work 
and Social Skills Scale of the Youth Experiences Survey 2.0. 














Variables in the equation B R2 Cumulative R2 
Gendera  .24 .05 .05 
Ethnicityb .26 .03 .08 
Variables not in the equation t p 
Age 1.83 .07 
Participation in leadership and life skills opportunities 1.76 .08 
School Grade 1.33 .19 
Hours of camp counselor training 1.18 .24 
Years as a 4-H member .70 .49 
Years as a 4-H summer camp counselor -.46 .65 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Team Work and Social Skill Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. 
Analyses based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer 
camps in June, July and August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   
a Explanatory variables were coded as: Gender: 1 = male, 2 = female. b Ethnicity: 1 = white, 2 = black.  
 
Table 15. Forward Multiple Regression Analysis of Personal Characteristics on the Adult 
Networks and Social Capital Scale of the Youth Experiences Survey 2.0. 














Variables in the equation B R2 Cumulative R2 
Ethnicitya .65 .09 .09 
Variables not in the equation t p 
Participation in leadership and life skills opportunities 1.41 .16 
Age in years 1.24 .22 
Years as a 4-H member 1.20 .23 
Gender .62 .54 
Hours of camp counselor training -.31 .76 
Years as a 4-H summer camp counselor -.09 .93 
School Grade -.03 .97 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Adult Network and Social Capital Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. 
Analyses based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer 
camps in June, July and August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   
a Explanatory variables were coded as Ethnicity: 1 = white, 2 = black.  
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only 9% of the variance in their mean scores on the Youth Experience Survey 2.0 can be 
explained.   
For Negative Experiences, gender and ethnicity were the only significant explanatory 
variables. Gender was the first explanatory variable (R2 = .04, p = <.01). This is a small effect 
size according to Cohen’s standard for interpreting effect size (1998). This indicates that females 
had higher-level experiences than male counselors in Negative Experiences, although only 4% of 
the variance in their mean scores on the Youth Experience Survey 2.0 was explained.  Ethnicity 
was the second explanatory variable additional (R2 = .03, p = <.01). This is a small effect size 
according to Cohen’s standard for interpreting effect size (1998). This indicates that black 
counselors had higher-level experiences than white counselors in Negative Experiences 
situations, although only 3% of the variance in their mean scores on the Youth Experience 
Survey 2.0 was explained in addition to the variance explained by gender.  Table 16 shows the 
forward regression analysis for Negative Experiences.  
Table 16.  Forward Multiple Regression Analysis of Personal Characteristics on the Negative 
Experiences Scale of the Youth Experiences Survey 2.0. 













Variables in the equation B R2 Cumulative R2 
Gendera -.28 .04 .04 
Ethnicityb .30 .03 .07 
Variables not in the equation t p 
Participation in leadership and life skills opportunities 1.42 16 
Years as a 4-H member 1.10 .27 
School Grade -.93 .35 
Hours of camp counselor training -.66 .51 
Age in years -.51 .61 
Years as a 4-H summer camp counselor -.18 .86 
Note: Data were collected using a web-based version of the Youth Experiences Survey 2.0 (Hansen & Larson, 
2005). Negative Experiences Scale: 1  =  Not at all, 2  =  A little, 3  =  Quite a Bit, 4  =  Yes, definitely. Analyses 
based on responses received from Louisiana 4-H summer camp counselors during the 10 4-H summer camps in 
June, July and August 2006.  All data were collected using Zoomerang© which is a web-based survey tool 
(http://www.zoomerang.com).   




After completion of the study, questions were raised by the doctoral committee regarding 
how gender and ethnicity combined affect the Negative Dynamics results of the study.  A post 
hoc Chi-Square Test of Independence was conducted for two items to determine if the responses 
were distributed independently of gender and ethnicity.  The two item were item 61, “Other 
youth in this activity made inappropriate sexual comments, jokes, or gestures,” and item 62, 
“Was discriminated against because of my gender, race, ethnicity, disability, or sexual 
orientation.”   Since there was a low cell count in six cells, the “Quite a Bit” and “Yes 
Definitely” categories were collapsed into a category called “Quite a Bit or Yes, Definitely” and 
the “Not at All” and “A Little” categories were collapsed into a category called “A Little or Not 
at All”.  
 For item 61 “Other youth in this activity made inappropriate sexual comments, jokes, or 
gestures”, results showed that the responses were not distributed differently than expected by 
gender and race (see Table 17). For item 62 “Was discriminated against because of my gender, 
race, ethnicity, disability, or sexual orientation”, responses were distributed differently based on 
gender and ethnicity. The majority of white males, white females, and black females perceived 
“A Little or Not at All” experiences in the area described by this item. Table 18 shows over half 
(52.4%) of black male counselors perceived to have “Quite a Bit or Yes, Definitely” experiences 
in areas described by item 62. results indicate that black male and black female counselors 
appeared to feel more discriminated against because of  their gender, race, ethnicity, disability, or 
sexual orientation, than white counselors (see Table 18). 
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Table 17.  Post Hoc Chi-Square Test of Independence for Item 61: Other Youth in This Activity 
Made Inappropriate Sexual Comments, Jokes, or Gestures 
 
 Gender Ethnicity   
“A Little or 
Not At All” 
“Quite a Bit or 
Yes, 
Definitely” Total 
Male White Count 53 33 86 
    Expected Count 50.6 35.4 86.0 
    % within Ethnic 61.6% 38.4% 100.0% 
    % within Q61 84.1% 75.0% 80.4% 
    % of Total 49.5% 30.8% 80.4% 
  Black Count 10 11 21 
    Expected Count 12.4 8.6 21.0 
    % within Ethnic 47.6% 52.4% 100.0% 
    % within Q61 15.9% 25.0% 19.6% 
    % of Total 9.3% 10.3% 19.6% 
  Total Count 63 44 107 
   Expected Count 63.0 44.0 107.0 
   % within Ethnic 58.9% 41.1% 100.0% 
   % within Q61 100.0% 100.0% 100.0% 
   % of Total 58.9% 41.1% 100.0% 
Female White Count 104 31 135 
    Expected Count 102.8 32.2 135.0 
    % within Ethnic 77.0% 23.0% 100.0% 
    % within Q61 88.1% 83.8% 87.1% 
    % of Total 67.1% 20.0% 87.1% 
  Black Count 14 6 20 
    Expected Count 15.2 4.8a 20.0 
    % within Ethnic 70.0% 30.0% 100.0% 
    % within Q61 11.9% 16.2% 12.9% 
    % of Total 9.0% 3.9% 12.9% 
  Total Count 118 37 155 
   Expected Count 118.0 37.0 155.0 
   % within Ethnic 76.1% 23.9% 100.0% 
   % within Q61 100.0% 100.0% 100.0% 
   % of Total 76.1% 23.9% 100.0% 
Note:  N=262. Scale: 1= “A Little or Not at All”, 2 = “Quite a Bit or Yes, Definitely”.   
Chi-Square (Male) = 1.37, p = .24, (Female) = .48, p = .49 









Table 18.  Post Hoc Chi-Square Test of Independence for Item 62: Was Discriminated Against 
Because of My Gender, Race, Ethnicity, Disability, or Sexual Orientation   
 





Male White Count 65 20 85 
    Expected Count 60.1 24.9 85.0 
    % within Ethnic2 76.5% 23.5% 100.0% 
    % within Q62A 86.7% 64.5% 80.2% 
    % of Total 61.3% 18.9% 80.2% 
  Black Count 10 11 21 
    Expected Count 14.9 6.1 21.0 
    % within Ethnic2 47.6% 52.4% 100.0% 
    % within Q62A 13.3% 35.5% 19.8% 
    % of Total 9.4% 10.4% 19.8% 
  Total Count 75 31 106 
   Expected Count 75.0 31.0 106.0 
   % within Ethnic2 70.8% 29.2% 100.0% 
   % within Q62A 100.0% 100.0% 100.0% 
   % of Total 70.8% 29.2% 100.0% 
Female White Count 124 12 136 
    Expected Count 121.2 14.8 136.0 
    % within Ethnic2 91.2% 8.8% 100.0% 
    % within Q62A 89.2% 70.6% 87.2% 
    % of Total 79.5% 7.7% 87.2% 
  Black Count 15 5 20 
    Expected Count 17.8 2.2 a 20.0 
    % within Ethnic2 75.0% 25.0% 100.0% 
    % within Q62A 10.8% 29.4% 12.8% 
    % of Total 9.6% 3.2% 12.8% 
  Total Count 139 17 156 
   Expected Count 139.0 17.0 156.0 
   % within Ethnic2 89.1% 10.9% 100.0% 
   % within Q62A 100.0% 100.0% 100.0% 
   % of Total 89.1% 10.9% 100.0% 
Note: N=262. Scale: 1= “A Little or Not at All”, 2 = “Quite a Bit or Yes, Definitely”.   
Chi-Square (Male) = 6.77, p = .01, (Female) = .4.70, p = .03 
a Expected value <5.   
98 
CHAPTER FIVE: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Chapter five will present a summary of the purpose and objectives of the study along 
with an overview of the methodology used to complete the study. In addition, a summary of the 
findings will be presented along with conclusions, recommendations, and further research 
suggestions.  
Purpose and Objectives  
 
The purpose of this study was to investigate the developmental experiences of high-
school-aged 4-H youth who volunteer as counselors at Louisiana 4-H summer camps. The 
specific objectives formulated to guide the research were 1) To describe Louisiana 4-H summer 
counselors on the following personal characteristics: ethnicity, gender, age, school grade, years 
as 4-H summer camp counselor, years as 4-H club member, and hours of camp counselor 
training; 2) To determine counselor participation in the following selected leadership and life 
skill development opportunities prior to serving as 4-H camp counselors: Junior Leadership 
Conference, 4-H University, 4-H Club Officer Role, and Parish Junior Leadership Program; 3) 
To describe the developmental experiences of 4-H camp counselors at Louisiana 4-H summer 
camp as described on the Youth Experience Survey 2.0; 4) To determine if a relationship existed 
between the seven YES developmental experiences  subscale means and selected personal 
characteristics: age, gender, ethnicity, years in 4-H, years as a 4-H counselor, hours of camp 
counselor training, and participation; 5) To determine if selected personal variables explain a 
significant proportion of the variance in the seven YES developmental experiences scales means. 
The personal variables to be used in these analyses were: age, gender, ethnicity, years in 4-H, 
years as a 4-H counselor, hours of camp counselor training, and participation. The study had 
significant reasons that warrant its need and purpose. The study aimed to provide positive 
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evidence of positive youth development by researching the developmental experiences of camp 
counselors. This information will enable the LSU Agricultural Center and Louisiana 4-H to 
develop stronger programs that focus on the strengths, weakness, and needs of counselors based 
on their experiences at 4-H camp. The study also aimed to offer concrete evidence to provide to 
the Louisiana state legislature, government officials, and various stakeholders that allocated 
funds are serving a valued purpose; therefore, this would allow Louisiana 4-H to demonstrate to 
taxpayers the good use of their tax dollars.  
Methodology  
 
The target population for this study was high-school-aged 4-H members that participated 
as camp counselors in summer 2006 at Louisiana 4-H summer camp. A population of 288 
Louisiana 4-H summer camp counselors participated in the study.  
Two instruments were used to collect data, the Youth Experience Survey (YES) 2.0 and 
the Developmental Experience Survey developed by the researcher. The YES was developed by 
Hansen and Larson of the University of Illinois, Urbana-Champaign, in 2002 and revised in 2005 
to produce an instrument with stronger psychometric properties and stronger scale reliability and 
validity.  
The Youth Experience Survey 2.0 surveyed the developmental experiences of youth in 
seven scales: Identity Experiences, Initiative Experiences, Basic Skill, Team Work and 
Leadership, Positive Relationships, Adult Networks and Social Capital, and Negative 
Experiences. These scales were broken down into 20 subscales: Identity Exploration, Identity 
Reflection, Goal Setting, Effort, Problem Solving, Time Management, Emotional Regulation, 
Cognitive Skills, Physical Skills, Diverse Peer Relationships, Prosocial Norms, Group Process 
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Skills, Feedback, Leadership and Responsibility, Linkages to Community, Linkages to Work and 
College, Integration with Family, Stress, Social Exclusion, and Negative Group Dynamics 
The Developmental Experiences Survey was developed by the researcher to obtain the 
following personal information: age, gender, ethnicity, school grade, years in 4-H, years as a 
counselor, and hours of camp counselor training. Data were analyzed using means, standard 
deviations, frequencies, percentages, factor analysis, correlation coefficients, and forward 
multiple regression.  
Data were collected every week from June 9, 2006 through August 18, 2006 (with the 
exception of the week of June 19-23, 2006 due to 4-H University being in session) at Camp 
Grant Walker in Pollock, LA. A paid camp staff member administered the survey to camp 
counselors at the conclusion of every camp. The data was collected using Zoomerang©, a web-
based on-line survey tool, from the computer lab at 4-H Camp Grant Walker, the physical site of 
camp with computer and Internet capabilities. In the event of an electronic malfunction or 
computer failure, hard copies of the survey were delivered to camp by the researcher; however, 
no computer malfunctions occurred. All data were collected and delivered to the researcher as 
planned; no problems or conditions occurred with data processing that would interfere with the 
results of the study. A total of 288 counselors participated in the study; the response rate was 
93%.  
Summary of Findings  
 
 The demographics revealed the average camp counselors was 16 years old with a range 
from 13-19 years of age. The average grade in school was 10th grade with a range from 7th to 12th 
grades. The average camp counselor had been a 4-H camp counselor for 1 year with a range from 
1-4 years. The average camp counselor had been a 4-H club member for 7 years with a range 
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from 1-9. The majority of the camp counselors were white (n = 222) and female (n = 166). The 
majority of the counselors (n = 216) previously attended 4-H camp as a camper. Most of the 
counselors (n = 208) were asked by there agent to be a camp counselor. The majority of the 
counselors (n = 191) received counselor training on the regional level, and the average camp 
counselor spent between 6-10 hours receiving training before attending camp. Most counselors 
(n = 231) are members of their school club.  
The data revealed the average camp counselor participated in Junior Leader Conference 
for 1 year, 4-H University (4-H U) for 3 years, their parish junior leadership program for 3 years, 
and as a 4-H club officer for 4 years.  
Reliability coefficients and Cronbach’s alpha were calculated for each of the seven scales 
used in the Youth Experience Survey 2.0. The reliability coefficients for the seven scales ranged 
from .73 to .90. Using the standards for reliability published by Robinson et al. (1991), all scales 
possessed extensive or exemplary reliability. The reliability coefficients for the 20 subscales 
ranged from .54 to .87. One subscale, Identity Exploration, had a reliability coefficient of .54, 
which indicates the scale possessed minimal reliability. All other subscales possessed extensive 
or exemplary reliability according to Robinson et al. (1991). 
Exploratory factor analysis was used to determine if the items in each of the seven scales 
and 20 subscales contributed significantly to the measurement of the factors represented by each 
scale or subscale. A minimum factor-loading coefficient of .35 was used as recommended by 
Hair et al. (1998). Factor loadings for the seven scales ranged from .37 to .81. Factor loadings for 
the items in the 20 subscales ranged from .64 to .94. All scales and subscales were found to be 
acceptable according to Hair et al. (1998) based on a sample of over 250 subjects. 
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 The scales with the highest means were Team Work and Social Skills with a mean of 
3.27 (SD = .58) and Positive Relationships with a mean of 3.21 (SD = .57) indicating counselors 
had the highest-level experiences in these scales. The scale with the lowest mean was Negative 
Experiences with a mean of 1.91 (SD = .73) indicating counselors had the fewest experiences in 
the situations described in this scale. The specific subscales with the highest means were Diverse 
Peer Relations with a mean of 3.47 (SD = .61) and Leadership and Responsibility with a mean of 
3.44 (SD = .64), indicating counselors had the highest-level experiences in these areas. The 
subscale Social Exclusion had the lowest mean of 1.91 (SD = .90) indicating counselors had the 
fewest experiences in these areas.  
The study next looked to determine if a relationship existed between the YES 2.0 scales 
and selected personal characteristics: age, gender, ethnicity, years as 4-H camp counselor, years 
as 4-H member, hours of camp counselor training, and participation in 4-H leadership and life 
skill development opportunities. Data for the seven scales showed ethnicity had a low statistical 
significance association with Identity Experiences (rpb = .17), Initiative Experiences (rpb = .21), 
Basic Skill (rpb = .19), Team Work and Social Skills (rpb = .16), Positive Relationships (rpb = 
.15), Negative Experiences (rpb = .21), and a moderate statistically significant association with 
Adult Networks and Social Capital (rpb = .32). Gender had a low statistically significant 
association with Positive Relationships (rpb = .24), Team Work and Social Skills (rpb = .24), and 
Negative Experiences (rpb = -.19). Participation in 4-H leadership and life skills activities had a 
low statistically significant association with Positive Relationships (r = .12). 
Data for the 20 subscales showed ethnicity had a low statistically significant association 
with Identity Reflection (rpb = .18), Goal Setting (rpb = .19), Effort (rpb = .15), Problem Solving 
(rpb = .14), Time Management (rpb = .20), Cognitive Skills (rpb = .27), Physical Skills (rpb = 
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.12), Prosocial Norms (rpb = .14), Group Process Skills (rpb = .13), Feedback (rpb = .20), 
Integration with Family (rpb = .29), Linkages to Community (rpb = .19), Linkages to Work and 
College (rpb = .29), Stress (rpb = .18), Social Exclusion (rpb = .16), and Negative Group 
Dynamics and (rpb = .17).  Hours of camp counselor training had a low statistically significant 
association with Problem Solving (r = .13). Gender had a low statistically significant 
association with Time Management (rpb = .19), Emotional Regulation (rpb = .15), Group 
Process Skills (rpb = .26), Leadership and Responsibility (rpb = .24), Stress (rpb = -.14), Social 
Exclusion (rpb = -.18), and Negative Group Dynamics (rpb = -.16).  Gender had a moderate 
statistically significant association with Diverse Peer Relationships (rpb = .34). Years as a camp 
counselor had a low statistically significant association with Time Management (r = -.14). 
Participation in 4-H leadership and life skills activities had a low statistically significant 
association with Prosocial Norms (r = .16). No other relationships existed. 
 The final objective was to determine if selected personal variables explained a significant 
proportion of the variance in the YES 2.0 scale means. Ethnicity was a significant explanatory 
variable in all seven scales, although ethnicity could only explain a small amount of the variance 
in the YES 2.0 means. Gender was a significant explanatory variable in the Positive 
Relationships, Team Work and Social Skills, and Negative Experiences scales; however, only a 
small amount of the variance in YES 2.0 scale means could be explained by the variable gender. 
No other variables contributed to the variance of means score on the YES 2.0.  
Conclusions 
 
 Objective one was to describe Louisiana 4-H summer camp counselors. Louisiana 4-H 
summer camp counselors are typically 16 or 17 year old, white, female, 10th graders, who have 
been 4-H members for about seven years. For the average counselor, this is the first time they 
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have been a camp counselor, and they have received 6-10 hours of camp counselor training at the 
regional level before arriving at camp. 
 Objective two was to determine how many camp counselors participated in selected 
leadership and life skill development opportunities prior to serving as camp counselor. It appears 
the typical camp counselor is an active participant in leadership and life skill development 
opportunities made available by Louisiana 4-H. The average counselor attends state level events 
such as Junior Leadership Conference one time and 4-H University three times. The counselors 
typically participate in their parish junior leadership club for three years and serve as club officer 
for four years before attending camp. This shows the average Louisiana camp counselor is an 
active participant in 4-H club activities throughout the year at the club, parish, and state level, 
which supports the conclusions stated above. This supports the finding of Garst and Johnson 
(2005) that youth who serve as camp counselors are active in 4-H programs at the club, 
parish/county, and regional level in addition to serving as a 4-H camp counselor.  
 Objective three was to describe the developmental experiences of 4-H camp counselors 
as described on the YES 2.0. In general, counselors have ample positive experiences while 
serving as camp counselors. Counselors have “Quite a Bit” of positive experience in all areas 
measured by the YES 2.0. Counselors having high experiences in the scales of Team Work and 
Social Skills, Positive Relationships, and Initiative Experiences support this. In addition, 
counselors perceive to have positive experiences in the areas of Leadership and Responsibility, 
Diverse Peer Relationships, Time Management, Group Process Skills, Effort, and Problem 
Solving. Serving as a 4-H camp counselor leads to significant positive experiences that may 
enhance counselor’s ability to develop positive life skills and leadership assets that will be 
valuable tools in their futures. Counselors perceive to have the fewest experiences in the area 
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Social Exclusion and Negative Group Dynamics, which include experiences of being left out, 
being discriminated against, and feeling as if they did not belong. This indicates that 4-H camp 
provides an ample environment for positive youth development and provides an environment 
with minimal negative experiences. This is similar to the findings of Hansen et al. (2003), which 
found youth participating in organized youth activities reported high-level experiences in the 
constructs Initiative, Identity, and Teamwork and Social Skills. In addition, McNeely (2004) 
reported high mean scores for the constructs of Time Management, Effort, Problem Solving, 
Teamwork and Social Skills, and Interpersonal Relationships.  
 Objective four was to determine if relationships existed between the counselors’ 
developmental experiences and selected personal characteristics. Ethnicity is related to every 
developmental construct in the YES 2.0. Black counselors tend to have higher-level experiences 
in all constructs measured. Females have more experiences in Positive Relationships and Team 
Work and Social Skills, whereas, males had slightly higher negative experiences. As 
participation in 4-H leadership and life skill development opportunities increased, so do their 
experiences with Positive Relationships. As counselors attend more hours of camp counselor 
training, they have more problem solving experiences. With increased participation in leadership 
and life skill development opportunities, counselors have more positive experiences in prosocial 
norms. Counselors’ Time Management experiences decreased as the number of years they serve 
as a camp counselor increased. Years as a 4-H club member, age, and school grade are not 
associated with developmental experiences among Louisiana 4-H camp counselors. McNeely 
(2004) found only one positive significant relationship between years serving as a camp 
counselor and development of Leadership and Responsibility experiences. As the years serving 
as camp counselors increased among Ohio 4-H camp counselors, the mean scores in the 
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construct of Leadership and Responsibility increased, no other relationships were found in her 
study.  
Objective five was to determine if selected personal characteristics explained a 
significant proportion of the variance in the YES 2.0 scale means as reported by counselors. 
Ethnicity explains a small amount of the variance in all positive and negative experience 
constructs. In addition, gender explains a small amount of the variance in the Positive 
Relationships, Team Work and Social Skills, and Negative Experiences scales. Black counselors 
have higher-level experiences than white counselors in all constructs measured by the YES 2.0. 
Females have higher-level experiences in the constructs Positive Relationships and Team Work 
and Social Skills. Males have higher-level experiences in the construct Negative Experiences. 
Age, school grade, years as a 4-H member, years as a 4-H summer camp counselor, hours of 
camp counselor training, and participation in 4-H leadership and life skill development 
opportunities do not explain any variance in the positive or negative experiences of camp 
counselors. This supports the findings of Seevers and Dormody (1995) where minority 4-H 
members were found to have higher youth leadership life skills development scores than non-
minority 4-H members. This also supports the findings of Seevers and Dormody (1995) where 




 These recommendations are most applicable to 4-H camping programs and camping 
programs that utilize volunteer camp counselors. Other camping programs may wish to consider 
these recommendations as they strive to aim their youth camping programs in a direction that 
will achieve the highest level of positive youth development.  
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 Extension faculty should work to have administrators, legislators, financial supporters, 
parents, 4-H leaders, and all relevant stakeholders understand the importance and context of the 
camp counselor experience. Stakeholders can use these findings to document that the camp 
counselor experience develops and promotes positive youth development components. These 
results should be made available and shared with stakeholders, including the public. 
With the increasing emphasis placed on positive youth development, increasing funds, 
and resources being allocated to statewide camping programs, a state camping specialist should 
be hired to concentrate on increased development of knowledge and skills in the areas of 
camping and youth development. This person would also develop counselor-training programs, 
train volunteers, leaders and counselors before arriving at camp. This position would not only 
validate the commitment to advancing 4-H camping programs in Louisiana, it will also provide 
4-H with staff dedicated to incorporating youth development concepts into all facets of camping, 
thus making the camping experience higher quality and a greater service to Louisiana youth. The 
results of this study showed that hours of camp counselor training has a low association with the 
level of experiences as camp counselor. By better preparing leaders and counselors, 4-H 
advocates a better environment for positive experiences through the camping experience. 
Training should include the areas of handling stress, managing workloads, and increased 
communication skills as these are the areas in which counselors had negative experiences. Stress 
was the highest rated negative experience subscale, which indicated it is an area demanding 
attention.  
 If more positive youth development is to occur, 4-H must begin to have a shared vision 
among all youth development programs and staff. Results from this study indicated that 
participation in local and statewide youth development events that advocate leadership and life 
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skill development do not increase the developmental experience of camp counselors. All local, 
regional, and statewide 4-H programs should focus on one central objective, positive youth 
development. By incorporating positive youth development concepts and components into 4-H 
leadership programs statewide, 4-H can have a greater impact on the participation of youth over 
time.  
 This study showed that white counselors have significantly lower level experiences in all 
aspects of serving as camp counselors. Efforts should be made to understand why there is a gap 
in the developmental experiences of white counselors in Louisiana 4-H. In addition, efforts 
should be made to determine why black counselors have higher-level experiences than white 
counselors in all developmental areas.  
Counselors felt there were cliques at camp, and they were stuck doing more than their fair 
share of the responsibilities. It is unclear if this is due to a lack of adult supervision during camp, 
administrative mistakes in the camp planning process, counselors being unprepared to manage 
large workloads, or groups being inclusive or exclusive towards specific counselors. This area 
should be investigated to better understand how to increase the experience for counselors.  
 The results of this study lead to future research questions that warrant a need for further 
explanation. These questions evolve around the counselors, the leaders, and the camp experience. 
 Ethnicity was a variable that proved to be significant in the results of this study. What 
causes ethnicity to play such an important role in the developmental experiences of camp 
counselors? Is there a clear explanation why black counselors report higher level experiences 
that white counselors? A study looking at ethnicity in 4-H at the local level will help determine if 
black counselors are representative of the general 4-H population. In addition, a study looking 
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specifically at the perceptions of counselors based on their ethnicity in a variety of areas related 
to 4-H, may determine if ethnicity plays a role in the perception of youth’s experiences in 4-H.  
 Examining the role that adult camp staff, agents, and leaders play in the developmental 
experiences of counselors would help understand what makes camp an environment for positive 
youth development. Do adults play a role in the positive or negative experience of youth serving 
as camp counselors? A study to evaluate the experience of youth serving as counselors along 
with their perception of adults serving as staff or leaders could help determine how counselors 
perceive adults as a part of the counselor experience.  
How do adults perceive the developmental experience of counselors as opposed to the 
perception of developmental experiences by counselors? Do some counselors tend to report 
lower experiences than actually gained? A study allowing youth to report their developmental 
experiences, combined with an adult assessment of counselor experiences, would allow one to 
look at counselors’ experiences from both a youth and adult perceptive.  
How do camp counselors view their experience as a camp counselor once they graduate 
and move past 4-H? Do 4-H alumni who served as camp counselors perceive the camp counselor 
experience as one that has provided them with substantial life skills they utilize in their current 
careers? A study asking Louisiana camp counselor alumni to indicate how serving as a camp 
counselor impacted their current status in life would indicate the long-term effect of serving as a 
camp counselor.  
Do youth that serve as camp counselors for multiple years tend to have higher 
developmental experiences with each additional year of serving? Why do youth that continue to 
serve as camp counselors choose to return to camp multiple summers. A longitudinal study 
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looking at the effect camp has on counselors that serve multiple years, could offer findings that 
may give answers to this question.  
 This study has shown that much more research should be conducted on the camp 
counselor experiences. Conducting studies that answer the questions above will help to further 
improve the quality of the 4-H camp counselor experience.  
  This study has limitations that should be made aware to the reader. The findings of this 
study are generalizable to Louisiana youth that are 4-H members serving as summer camp 
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APPENDIX A: LOUISIANA CAMP COUNSELOR TRAINING OUTLINE 
 
Concern regarding youth participating in trainings.  A general statement would be placed on 
all registration information as well as covered in the training.  
 
 “Only those completing the training will be eligible to apply for camp counselor, however 
completion of the training doesn’t guarantee that all counselor applicants will be selected for 
volunteer camp staff. Counselor application and selection are conducted at the parish level.”  
 
1. Training Requirements & Outline 
(Priorities – Safety, Health, Education, Fun) 
(Counselor Camp approach) 
a. Time requirements  
2006 Goal – 6 hours  
1. Offered at junior leader conference, 4-H U and regionally by camp 
groups 
2007 Goal – weekend retreat entitled Counselor Camp (12 to 15 hours) 
2. (agent assignments – specialization resources) 
3. 4-H members would have to attend counselor camp once. 
4. Offer regionally level trainings (conducted in 3 phases)  
Standard on-site refresher training  
 
b. Outline of Training 
Health & Safety 
1. Camp Tour (First Aid room, office, AED, etc.) 
Roles & Responsibilities 
2. Job description 
3. Camp Organization Chart 
4. Work Ethic 
5. Code of conduct 
a. Dress Code 









6. Discipline (include bullying) 
7. Home sicknesses 
8. First Aid 
9. Bedwetting 




12. Teaching and Learning styles 
13. Skill Development – physical, knowledge, social and leadership 
14. Essential Elements 
Recognition 
Camp Ceremonies and Traditions 
15. Flag Ceremonies 
16. Vespers 
17. Songs 
Manners and Etiquette 
18. Cabin Manners 
19. Table Manners 





2. Evaluation  
a. Post Survey measuring self-observation of life-skills development 
b. Virginia Survey by Barry Garst  
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APPENDIX B: THE YOUTH EXPERIENCES SURVEY (YES) 2.0 
Instructions: Based on your current or recent involvement please rate whether you have had the 
following experiences as a 4-H summer camp counselor:  
 
Your Experiences In…… 









Identity Experiences     
Identity Exploration     
1. Tried doing new things 1 2 3 4 
2. Tried a new way of acting around people 1 2 3 4 
3. I do things here I don’t get to do anywhere else 1 2 3 4 
     
Identity Reflection     










5. This activity got me thinking about who I am 1 2 3 4 
6. This activity has been a positive turning point in my life 1 2 3 4 
 
Initiative Experiences 
    
Goal Setting     
7. I set goals for myself in this activity 1 2 3 4 
8. Learned to find ways to achieve my goals 1 2 3 4 










     
Effort     
10. I put all my energy into this activity 1 2 3 4 
11. Learned to push myself 1 2 3 4 
12. Learned to focus my attention 1 2 3 4 
     
Problem Solving     
13. Observed how others solved problems  1 2 3 4 
14. Learned about developing plans for solving a problem  1 2 3 4 
15. Used my imagination to solve a problem  1 2 3 4 
     
Time Management     
16. Learned about organizing time  1 2 3 4 
17. Learned about setting priorities 1 2 3 4 
18. Practiced self discipline 
 
1 2 3 4 
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Your Experiences In…… 









Basic Skill     
Emotional Regulation     
19. Learned about controlling my temper 1 2 3 4 
20. Became better at dealing with fear and anxiety 1 2 3 4 
21. Became better at handling stress 1 2 3 4 
22. Learned that my emotions affect how I perform 1 2 3 4 
 
Cognitive Skills 
    
In this activity I have improved: 1 2 3 4 
23. Academic skills (reading, writing, math, etc.) 1 2 3 4 
24. Skills for finding information 1 2 3 4 
25. Computer/Internet skills 1 2 3 4 
26. Artistic/creative skills 1 2 3 4 
27. Communication skills 1 2 3 4 
     
Physical Skills     
28. Athletic or physical skills 1 2 3 4 
 
Positive Relationships 
    
Diverse Peer Relationships     
29. Made friends with someone of the opposite gender 1 2 3 4 
30. Learned I had a lot in common with people from 
different backgrounds 
1 2 3 4 
31. Got to know someone from a different ethnic group 1 2 3 4 
32. Made friends with someone from a different social class 









     
Prosocial Norms     
33. Learned about helping others 1 2 3 4 




















36. We discussed morals and values 1 2 3 4 
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Your Experiences In…… 









Team Work and Social Skills     
Group Process Skills     










38. Became better at sharing responsibility 1 2 3 4 
39. Learned to be patient with other group members 1 2 3 4 











41. Learned that it is not necessary to like people in order to 









Feedback     
42. I became better at giving feedback 1 2 3 4 
43. I became better at taking feedback  1 2 3 4 
     
Leadership and Responsibility     
44. Learned about the challenges of being a leader 1 2 3 4 
45. Others in this activity counted on me 1 2 3 4 
46. Had an opportunity to be in charge of a group of peers 1 2 3 4 
 
Adult Networks And Social Capital 
    
Integration with Family     










48. I had good conversations with my parents/guardians 









     
Linkages to Community     
49. Got to know people in the community  1 2 3 4 
50. Came to feel more supported by the community 1 2 3 4 
     
Linkages to Work and College     










52. This activity helped prepare me for college 1 2 3 4 
53. This activity increased my desire to stay in school 1 2 3 4 
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Your Experiences In…… 









Negative Experiences     
Stress     










55. This activity interfered with doing things with family 1 2 3 4 
56. This activity has stressed me out 1 2 3 4 
     
Social Exclusion     
57. Felt like I didn’t belong in this activity 1 2 3 4 
58. I felt left out  1 2 3 4 
59. There were cliques in this activity 1 2 3 4 
     
Negative Group Dynamics     
60. I get stuck doing more than my fair share  1 2 3 4 
61. Other youth in this activity made inappropriate sexual 
comments, jokes, or gestures 
1 2 3 4 
62. Was discriminated against because of my gender, race, 
ethnicity, disability, or sexual orientation 
1 2 3 4 
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APPENDIX C: DEVELOPMENTAL EXPERIENCE SURVEY 
As a camp counselor, your input is highly valued and needed. This survey will allow us to better 
prepare you for your responsibilities as a camp counselor. Do not put your name on the survey.  
All information you provide in this survey is completely confidential. Please answer all questions 
honestly and to the best of your ability before turning in the questionnaire. Thank for your help 
in making the camp counselor experience better for future counselors.  
  
1. What is your age at camp this summer? ___ years 
 
2. What is your gender? 
 ___ Male 
 ___ Female 
 
3. What was the last grade you completed in school? ____grade 
 
4. Check the following as it applies to you. 
 ___ White  
 ___ Black 
 ___ Hispanic 
 ___ Asian 
 ___ Other ethnic group (please specify _________________) 
 
5. How many years have you been a 4-H member? ___years 
 
6. Did you ever attend 4-H camp as a camper? 
 ___ Yes 
 ___ No 
 
7. How many years have you been a 4-H Summer Camp Counselor? ____years 
 
8. Indicate how many years you participated in each of the following activities: 
 Junior Leadership Conference  ___years 
 4-H University    ___years 
 Parish Junior Leadership Club   ___years 
 4-H Club Officer    ___years 
 
9. How were you selected to be a camp counselor? (check all that apply) 
 ___ Interview process 
 ___ Submitted application 
 ___ Elected  
 ___ Asked by 4-H agent 
 ___ Don’t know 
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10. At what level did you receive counselor training this year prior to attending camp? (check all 
that apply) 
 ___ Parish (training on local level at school, project, or community 4-H club) 
 ___ Regional (trained by area 4-H staff along with other 4-H members from other parishes) 
 ___ State (trained by state staff along with other 4-H members from around the state) 
 ___ Did not receive training to be a 4-H camp counselor 
 
11. How many total hours of training have you received from all sources listed in question 10? 
 ___ None 
 ___ 1-5 
 ___ 6-10 
 ___ 11-20 
 ___ 20 or more  
 
12. In what type of 4-H club are you a member? (Check all that apply) 
 ___ School Club 
 ___ Project Club (For example, Livestock, Food & Fitness, Junior Leadership, Character 
Counts) 
 ___ Community Club 
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APPENDIX D: PARENTAL PERMISSION FORM  
Project Title: Factors Related To The Developmental Experiences Of Youth Serving As Louisiana 4-H Camp Counselors 
Study Site: 4-H Camp Grant Walker, Pollock, LA 
Investigators: The investigator is available to answer questions, M-F, 8:00 a.m.-4:30 p.m.: Mr. David Carter, LSU AgCenter Cooperative Extension Service, 225-389-3055.  
Purpose of Study: To determine developmental experiences of youth serving as 4-H summer camp counselors at Louisiana 4-H summer camp.   
Inclusion Criteria: 4-H members from 13-19 years of age serving as 4-H summer camp counselors. 
Description of 
Study:  
4-H members will complete an 81-item survey that measures their personal, interpersonal, and negative 
experiences as counselors at Louisiana 4-H summer camp. The survey will also collect demographic and 
personal information such as age, gender, ethnicity, school grade, and years of 4-H participation. The results 
will allow the researcher to determine developmental experiences during participation as a camp counselor and 
how these experiences related to other 4-H experiences. The results will provide information that will allow 
Louisiana 4-H to better understand those serving as summer camp counselors and prepare future counselors 
for their role as summer camp counselor through trainings and programs most needed as identified by youth 
through this study.  
Risks: There are no known risks. 
Right to Refuse: 
Participation is voluntary, and your child will become part of the study only if both child and parent agree to the 
child's participation. At any time, either the student may withdraw from the study or the student’s parent may 
withdraw the student from the study without penalty or loss of any benefit to which they might otherwise be 
entitled.  The student will not receive any special benefit for participating and the student will not be penalized if 
he/she does not participate. 
Privacy: Student privacy is guaranteed.  Results of the study may be published, but no names or any personally identifiable information will ever be included in any publication.  
Financial 
Information:  
There is no cost for participation in the study, nor is there any compensation to the students, parents, or 
teachers for participation in the study. 
I have read and understand the information in the parental information form.  I understand that I may direct 
additional questions regarding study specifics to the investigators listed above.  Also, if I have questions about 
my child’s rights or other concerns, I can contact Robert C. Mathews, Chairman, Institutional Review Board, 
Louisiana State University, (225) 578-8692. I will allow my child to participate in the study described above and 
acknowledge the Investigator's obligation to provide me with a signed copy of this consent form. 
 _____________________ _____________, 2006 
 Parent’s Signature Date Signatures: 
The parent/guardian has indicated to me that he/she is unable to read. I certify that I have read this consent 
from to the parent/guardian and explained that by completing the signature line above he/she has given 
permission for his/her child to participate in the study. 
 
 _____________________ _____________, 2006 
 Signature of Reader Date 
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David Carter is the son of Kenneth Craig Carter, Sr., and the late Linda Johnson 
Patterson. He was born in New Orleans, Louisiana, on June 16, 1978. David grew up in Folsom, 
Louisiana, and graduated from Covington High School in 1996. David was a St. Tammany 
Parish, Louisiana 4-H member from 1988 through 1996. While being an active 4-H member, 
David served as a 4-H summer camp counselor from 1993 through 1996. He received his 
Bachelor of Science degree in animal science with a minor in agricultural business from 
Louisiana State University in May, 2001. David continued his education at Louisiana State 
University and received his Master of Science degree from the School of Human Resource 
Education and Workforce Development in December, 2002. He married Paige Carlton in 2004 
and they have one son born in 2006, Coleman David Carter. David completed coursework to 
receive a specialization in youth development in July, 2006. 
David is a member of the International Honor Society of Agriculture - Gamma Sigma 
Delta, the Louisiana Association of Extension 4-H Agents, and the National Association of 
Extension 4-H Agents. He also serves as a member of the Louisiana State University College of 
Agriculture Alumni Board of Directors and is the Vice-President of the Louisiana State 
University Animal Science Alumni Association. David began his professional career with the 
Louisiana State University Agricultural Center in September of 2002 as an assistant county agent 
in East Baton Rouge parish. He is currently employed with the Louisiana State University 
Agricultural Center and works fulltime with the Cooperative Extension Service 4-H Youth 
Development program. 
 
